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Foreword
This is a record of experiences at the University of Northern
Iowa with two intermediate gradua te degree programs:
Education, since 1960; Specialist, since 1970.

Specialist in

The report extends

through calendar year 1978.
First steps in compiling data occurred in the mid-l970s.

When

Dr. H. Ray Hoops assumed the Graduate College Deanship in 1976 he
encouraged the writer to continue with the compilation of facts and
opinions and the preparation of a brief narrative concerning UNI's
involvement with specialist's curricula.

Dean Hoops a11d the following

other administrators helped arrange academic-year working conditions
which facilitated the procurement and analysis of data:

Dr. James G.

Martin, Vice-President and Provost; Dr. Dale F. Nitzschke, Dean of
the College of Education; Dr. Lawrence L. Kavich, Head of the Department of Educational Psychology and Founda t ions.

Mrs. Arlene Ellis,

secretary in the Office of the Graduate College, assis t ed during the
early stages in organizing data and during the concluding stages in
typing the final version of the manus cript.

Her skillful participa-

tion in the project was invaluable ; it is recognized with appreciation.
An attempt to identify names leads to omissions.

Several

unnamed persons contributed significantly, and this is gra tefull y
acknowledged.

Crucial in a major phase of the project was assistance

from the 101 individuals who completed a specialist's degree during
the period under review.

June, 1979

All 101 cooperated.

GJR
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Section 1
DEVELOPMENT AND SCOPE OF THE GRADUATE PROGRAM
This report concerns certain characteristics of the group of
101 individuals who had earned a sixth-year degree, Specialist or

Specialist in Education, at the University of Northern Iowa as of
the end of calendar year 1978.

The bulk of the report, Section 1

through Section 9, deals with the 93 persons who cr,mpleted a sixthyear degree by the end of calendar year 1977.

Section 10 contains

information about the 8 persons who earned the degree during calendar
year 1978.
Evolvement of The Graduate Program
When the graduate program was initiated in 1952, there was a
single graduate degree, Master of Arts in Education, with ten available major fields of study:

Elementary Teaching, Elementary Super-

vision, Elementary Principalship, Secondary Principalship, Business
Education, English, Mathematics, Science, Social Science, and Speech.
The first master's degree was awarded in 1953.

In 1958 the require-

ment of a thesis was modified, and a non-thesis opt'lon was instituted
for most of the majors.

The Specialist in Education degree was author-

ized in 1960, and the first such degree was awarded in 1961.

Evolve-

ment and extension of the mission of the institution was accompanied
by changes in name

from Iowa State Teachers College to State Col-

lege of Iowa in 1961, and to University of Northern Iowa in 1967.
Master of Arts degree became available in 1965, and the Specialist
degree in 1970.

By 1970 almost all instructional departments were

The
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offering a master's-degree major.
were recently added:

Two specialized master's degrees

Master of Business Administration in 1975, and

Master of Music in 1976.
The present report is focused on the Specialist in Education
and Specialist portions of the overall university graduate program.
Of the 93 sixth-year degree completions through 1977, 91 were for the
Ed.S. and 2 for the S.

The current University of Northern Iowa Grad-

uate Bulletin, 1979-1981, shows that for the Specialist in Education
Degree there are nine available major fields of study encompassing
18 study emphases.
field.

For the Specialist degree there is a single major

It is apparent that with 93 graduates distributed among ten

(or nineteen) curricular concentrations, the number of degree completions in some of the categories will be small.

Furthermore, a few

of the major areas and emphases were introduced relatively recently.
Table 1 shows facts about the available major fields of study
for specialist's degrees, dates of introduction, numbers of graduates,
and college identification.

The Graduate College functions in a set-

ting which includes four other colleges:

Business and Behavioral

Sciences , Education, Humanities and Fine Arts, Natural Sciences .

Table l

Major Fields, Number of Study Emphases, Number of Graduates
Date of Introduction of the Major Fields
Ed.S. and S. Degrees
Through Calendar Year
1977
!

Major Field

Number of
Study Emphases

Number of
Graduates

I

Year in Which
Major Was Introduced

Year of Introduction
of Most Recent Emphasis

College
Base

Degree

School
Administration

3

30

1960

1960

Education

Ed. S.

Curriculum and
Supervision

3

22

1960

1960

Education

Ed. S.

Student Personnel
Services

4

21

1960

1968

Education

Ed.S.

Educational
Psychology

2

8

1965

1965

Education

Ed. S.

Business
Education

1

4

1967

1968

Business &
Beh. Sci.
Ed.S.

Reading

1

2

1968

1968

Education

Ed. S.

Special Education

2

2

1970

i 974

Education

Ed.S.
Ed. S.

s.

Industrial Arts

1

2

1964

1964

Natural
Sciences

Science Education

1

2

1971

1971

Natural
Sciences

School Business
Management

0

1

-19

-

93

Education
& Business
& Beh. Sci.

1968

1968

I
I'

!

'

w

Ed. S.

4

When the sixth-year degree Specialist in Education was introduced in 1960, the institution was a single college.

The instruction

offered through the Department of Education and Psychology was in
1971 distributed (with some additions) among three departments:

Cur-

riculum and Instruction, Educational Psychology and Foundations, and
School Administration and Personnel Services.

An intervening step

was the separation of Education and Psychology into two distinct
departments, in 1968.

Developments and realignments may be illustra-

ted with the Ed.S. major in Student Personnel Services.

At its

inception in 1960 there was one emphasis -- Guidance and Counselinq.
By 1963 there were three emphases -- School Guidance and Counseling,
College Student Personnel Services, and Evaluation.

In 1965 the

emphasis in Evaluation was placed under a newly-established Ed.S.
major in Educational Psychology.

The four emphases which were avail-

able in 1978 had all been introduced by 1968:

Elementary Guidance

and Counseling, Secondary Guidance and Counseling, College Student
Personnel Services, Director of Guidance Services.
Specialist's Degree Completions Per Year, 1961 Through 1977
The number of degrees completed during each calendar year, 1961
through 1977, forms a distribution that is somewhat rectangular but
with ups and downs, and skewness toward the beginning years.
17 years the output has been five or six per year, typically.
three largest annual productions were in 1967, 1971

9

Over the
The

and 1976 -- 10,

11, and 11 respectively.

Smallest annual outputs were in 1961, 1962,

and 1975 -- 1, 0, and 2.

If the 17-year interval is divided into

three subperiods

the numbersof degree completions are as follows:

First six years
(1961-1966)
Middle five years (1967-1971)
(1972-1977)
Last six years
Has productivity been increasing?

21
34
38

Yes, there have been more

graduates in recent years than in the beginning years.

No, only three

of the present ten major fields were available to students during the
first few years of the 17-year interval.
In further consideration of the number of graduates, and trends,
one would recognize the possible influence of certification requirements
for certain leadership positions in public elementary education and
secondary education.

For example, an Iowa certification requirement for

the position of Superintendent of Schools advanced, in 1960, from a
master's degree to thirty semester hours of appropriate graduate study
beyond the master's degree.

During the early 1960s, UNI required the

actual completion of an Ed.S. degree as one basis for an institutional
reco111Tiendation for Superintendency certificate endorsement.

Subsequently

the earning of the degree was withdrawn as a necessity for the UNI recommendation.
Also, the magnitude of the Ed.S. and S. programs may have been
influenced by two major developments in the structure and operation of
public education in Iowa:

the establishment in 1965 of a statewide

plan for regional community colleges and/or technical institutes; the
reorganization in 1974 of the intermediate education units into area
education agencies.
Yet another possibility deserves attention:

Is there a tendency

recently to regard a doctoral degree, rather than a sixth-year degree,
as the appropriate preparation for certain leadership positions in

6

education?

If so, will this tend to increase (or decrease) the demand

for UNI's sixth-year degree programs?
Finally, a rounded look at the number of degree completions would
take into account the types of available assistantsh1ps, scholarships,
and stipends generally -- institutionally funded or externally funded.
Master's Degree Completions, 1953 Through 1977
The titles of the four types of master's degrees now available,
the year in which the first degree of each type was awarded, and the
total number of degree completions through calendar y~ar 1977 are
indicated below.
Master
Master
Master
Master

of
of
of
of

Arts in Education ....... 1953 ..... . 2,349
Arts .... . ...... .. ....... 1966 ..... . 2,190
Business Administration .. 1976 ..... .
13
2
Music .......... . ........ 1977 ..... .
TOTAL ..................... . 4,554

Mean annual production of master's degrees has been about 182.
The number first reached 200 in 1967, and has stayed in the 200s or
300s since 1969.
Through calendar year 1957, all persons who completed a master's
degree (N=l60) completed a thesis.

Since 1958 the university policy

has been that both a thesis plan and non-thesis plan are available.
For the 4,390 master's degrees awarded during the 1958-1977 interval,
639 involved a thesis.

Thus, 14.6% of those master's graduates com-

pleted a thesis.
During the 20 calendar years in which the thesis was optional
(in most departments), Master of Arts in Education degree recipients
have been infrequently involved in theses.

Recently the thesis output

7

by students earning the MAE degree has averaged about one per twelve
months.
For graduate students studying toward a Specialist degree or a
Specialist in Education degree, it is required that a thesis be completed at the sixth-year level unless a thesis was done at the master's
level.

Since relatively few graduate students complete a thesis as a

part of a master's degree program (at UNI as at most ·institutions),
a heavy proportion of master's degree holders who consider a sixthyear degree program at UNI need to anticipate the completion of a thesis
for the S. or Ed.S. degree.

Otherwise stated, there is no large pool

of master's graduates who have already done a thesis and who could thus
consider a specialist-level degree without the necessity of doing a
thesis at that level.

It is a matter of conjecture as to whether or

not these circumstances surrounding the thesis bear any relationship to
the number of S. and Ed.S. degree completions.

8

Section 2
DEGREES EARNED PREVIOUSLY BY THE SPECIALIST'S GRADUATES
The specialist's graduates are here described with respect to
the institutions at which previous degrees were obtained, and numbers
of years between successive graduations.
Institutions at Which Previous Degrees Were Obtained
Of the 93 specialist's graduates, 25 had also earned both the
bachelor's degree and master's degree at UNI; 63 haG obtained one or
both of the two previous degrees at UNI.

For the two degrees prior to

sixth-year graduate study, four patterns may be noted:

UNI for both

degrees, UNI for neither degree, UNI for master's degree only, UNI for
bachelor's degree only.

The least prevalent pattern was a bachelor's

degree from UNI, a master's degree elsewhere.

Of the 7 persons who

followed this sequence, 3 completed a master's degree before 1953 -the year in which UNI awarded its first master's degree.
Other than UNI, the four institutions which were most represented in the educational backgrounds of the sample members were Iowa
State University, University of Iowa, Drake University, and Upper Iowa
University.

Table 2 portrays facts about the origins of the sample

members -- baccalaureate and master's.

Table 2
9

Institutions at which the Bachelor's Degrees
and Master's Degrees had been Earned

Institution

Number of Sample Members to Whom the
Institution had awarded a
Bachelor's Degree
Master's Degree

University of Northern Iowa---------------One or both degrees from UNI---- 63
Bachelor's only----------------- 7
Master's only------------------- 31
Both degrees-------------------- 25
Neither degree from UNI --------- 30

32

56

Iowa State University---------------------University of Iowa------------------------Drake University--------------------------Upper Iowa University---------------------Moorhead State College--------------------Luther College----------------------------University of Missouri --------------------Punjab University, India------------------Agra University, India--------------------Buena Vista College-----------------------Coe College-------------------------------Loras College-----------------------------Mississippi Valley State College----------Northern State College, South Dakota------Northwest Missouri State College----------Texas A.& I. University-------------------University of Wisconsin-------------------Wartburg College--------------------------Western Illinois State University---------28 other institutions were each represented
by 1 degree recipient----------------

7

6

4

4

l

6

6

2

2

3
3

1

2

2
2
2
2
1

1

1

1

1
1

l
1

l

1

2
1

1

21

7

93
92*
*One of the 93 specialist's graduates had not actually earned a master's
degree. A few individuals had eerned two bachelor's degrees or two
master's degrees; in those instances one of the two degrees was
included in . the summary
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Intervals Between Successive Graduations
The group of 93 S. and Ed.S. graduates may alsn be described in
terms of the number of years between successive graduations:

master's

and specialist's, bachelor's and master's, high school and bachelor's.
This analysis is based on the calendar year in which each graduation
occurred.
For each person there was a comparison of the calendar year in
which the specialist's degree was received with the calendar year in
which the master's degree was received; the median of the differences
was 4.5 years, the mean was 6.6 years (S.D. of 5.8).

Extremes were

zero years for two persons and 24 years for one individual.

Twenty-

seven of the 93 graduates earned the S. or Ed.S. degree within two
years of the master's degree, whereas 19 of the 93 graduates earned the
sixth-year degree 11 or more years after the master's.

(One of the

93 individuals was permitted to omit the master's degree.)
For bachelor's degree to master's degree, the median difference
in years was 5.1 and the mean was 6.3 (S.D. of 5.3).

One person

received the two degrees during the same calendar year; for one person
it was a 33-year interval.
For the two distributions of numbers of years intervening for
successive degrees

bachelor's to master's, mastel·'s to specialist's

the coefficient of correlation was -.21 (N=92).

Thus a subgroup

of sample members who were quite homogeneous with respect to number of
years between bachelor's degree and master's degree (e.g., small number of years), were heterogeneous with respect to number of years
between master's degree and specialist's degree.
The distribution of differences between calendar years for

11

graduation from high school and graduation from a baccalaureate program had a median of 4.4 years and a mean of 6.5 years (S.D. of 4.8).
The four persons who proceeded most promptly each used three calendar
years; the four who were most delayed had intervals of 19, 24, 25,
and 27 years.
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Section 3
SCHOLASTIC CHARACTERISTICS OF THE SPECIALIST'S GRADUATES
In this section are descriptions of the 93 specialist's
graduates with respect to six scholastic factors, comparisons of
this subgroup with other subgroups of UNI graduate st11dents, and
intercorrelation data.
Percentile Rank in High School Graduating Class
The most primary scholastic factor considered was percenti e
rank in high school graduating class.

This index is essentially as

functional as score on a scholastic aptitude test as an indicator of
probable level of academic performance durinq the first year of college (crucial in post-high school education).

High school percentile

rank is established prior to the juncture at which the designation
"late bloomer" sometimes emerges.

But high school rank data for grad-

uate students are difficult to locate.

Although such data are usually

available in the high school-to-baccalaureate transition, in the master's and specialist's phases the high school facts are less prominent.
High school principals were understandably unabl~ to transmit data concerning members of our sample without their pennission.
did not pursue the matter.

The investigator

Even if necessary permissions could have

been secured, numerous gaps would have remained.

Some high school

principals who were contacted mentioned the unavailability of such
information for certain high school graduating classes.

Closings and

consolidations among the high schools had resulted in some misplaced
records.

Fires occurred, and other deve lopments contributed to

13
incompleteness of records.
In materials conveniently accessible at UNI, high school percentile rank was specified for 35 of the 93 individuals.
was 77.8.

The median

(Computation of a mean of percentile ranks is irregular,

but possible!

It was 72.7, with a standard deviation of 20.3.)

Extremes with respect to percentile rank in high school graduating
class were 28 and 99.

Six of the 35 individuals had percentile ranks

lower than 50, 8 higher than 90.
Undergraduate Grade Point Average
Overall grade point average for the undergraduate years was
obtainable from university records for 83 of the 93 individuals.
the 10 voids?

Why

Six of the graduates were from other countries and had

earned the baccalaureate degree in their home countries; the marks, in
per cents, were not meaningfully translatable into ABC D F equivalents.

For three of the 10 unrepresented persons, the bachelor's

degree was earned at another Iowa institution and materials which
might have carried the undergraduate gpa had been discarded at UNI in
keeping with a 10-year retention policy.

For one of the individuals

who had earned the bachelor's degree elsewhere, the microfilm record
was not decipherable.
At least one undergraduate GPA pertained to an individual who
used as many as five different institutions in completing a baccalaureate program. Fortunately, the transcript which the degree-granting
institution sent to UNI contained a full record of credits earned at
all five institutions; the facts were corroborated via correspondence
with the Registrar.
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Most of the undergraduate grade point averages were based on a
grading system in which A=4 points, 8=3 points, ... F=O points; with
the few exceptions an appropriate adjustment was made.

For the 83

individuals the median undergraduate gpa was 2.80, and the mean 2.77
(S.D. of .43).
averages.

The gpa interval 2.75-2.84 accounted for 11 of the 83

Extremes were l person with a gpa of 1.59, and l person

with a gpa of 3.82.
Master's Degree Grade Point Average
Scholastic average for credits earned at the master's-degree
level was available for 91 of the 93 members of the sample.

Two had

received the master's degree at an institution in another country,
with a different grading mechanism.
mean was 3.46 (S.D. of .32).
to 4.00.

Six were under 3.00.

Median master's gpa was 3.50;

The master's averages ranged from 2.47
Of the 91 averages, 56 were in the

broad region 3.35-3.94.
Minimum grade point average requirements for graduate students
vary among institutions.

Table 2 (page 9) shows that 20 institutions

are represented in the master's degrees held by the 92 individuals.
Doubtless the varying requirements influence the proportions of marks
in each category -- A, B, C, D, F.

Also, there are occasional instan-

ces of students who repeat a qraduate course or take some undergraduate-level courses along with graduate courses.

There are uncertain -

ties and some inconsistencies in specifying scholastic averages for
such individuals.

15

Specialist's Degree Grade Point Average
Scholastic averages for the sixth-year courses ranged from
3.00 to 4.00; eleven individuals accumulated an all-A record (gpa
of 4.00).

Median scholastic average for specialist's-level course

work was 3.65; the mean was 3.62, with a standard deviation of .26.
It is instructive to align the mean grade point indexes for
the three degree levels:
Degree
N
Bachelor's
83
Master's
91
pec ialist's 93

Mean gpa
2.77
3.46
3.62

S. D. of gpa
.43
.32
. 26

Insert No. l (Other Inserts are on page 17 and p~ge 83)
The Office of the Registrar annually provides SCHOLARSHIP
SUMMARY DATA.

Among the data are mean grade point indexes

for fall semesters of consecutive academic years.

Follow-

ing .are the mean grade point indexes of fall semesters 1967,
1972, and 1977 at the University of Northern Iowa ,
1967

1972

1977

All undergraduate students

2.38

2.77

2.70

All graduate students

3.18

3.42

3.47
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Miller Analogies Test Score
During the period emphasized in this report, 1960 through 1977,
students who aspired to any graduate degree at UNI were required to
complete the Miller Analogies Test.

Over the years there have been

discussions of the possibility of introducing as an option or replacement the Graduate Record Examinations Aptitude Test.

Actually, of the

93 individuals included in the present su1T1T1arization, 3 had completed
GRE Aptitude instead of MAT; 90 followed the MAT route.

For the 3

individuals it was possible to arrive at an estimated MAT raw score,
based on a GRE Aptitude Verbal scaled score. 1 In calendar year 1978
the University of Northern Iowa shifted from the Miller Analogies
Test to the GRE Aptitude Test as an institution-wide measure of scholastic aptitude for individuals seeking a graduate degree.

The 1979-

1981 qraduate bulletin, published in January of 1979, shows that for

specialist's students the Miller Analogies Test is the requirement
(pp. 56, 63), but the application form for admission to graduate study
clearly indicates that the Graduate Record Examinations Aptitude Test
is now the instrument utilized.
The Miller Analogies Test consists of 100, four-response items.
The score is the number of items answered correctly; working time is
50 minutes.

Interpretation of student performance is usually in terms

of the percentile-rank equivalent of a given raw score in a specified
distribution of local scores, in one of the norms tables published by
The Psychological Corporation, or in a distribution of scores for some
1Edward E. Cureton and Thomas B. Scott, "Equivalent Scores for
the Graduate Record Verbal and Miller Analogies Tests, Educational
and Psychological Measurement, 27 (Autumn, 1967), 611-615.
11
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other selected comparative group.
For the raw scores of the UNI
interpolated median was 49.8.
standard deviation 17.2.

11

93 11 the mid-measure was 50; the

Mean of the raw scores was 52.4, and

The extreme raw scores were 14 and 85.

Table

3 is the reference for some of these facts concerning MAT performance,
and others.
Cureton and Scott reported that in their 11 pick-up 11 sample of
1341 pairs of scores from eleven universities, an MAT raw score of 50
corresponded to a GRE Aptitude Verbal scaled score of 510.

The manual

(1970 revision) which accompanies the Miller Analogies Test contains
evidence concern i ng MAT score distribu t i ons for vario us reference
samples .

Insert No. 2 (Other Inserts are on page 15 and page 83)
The 1978 catalog of The Psychological Corporation contains information about "Resources for Secure Testing Programs."

In a

reference to "Controlled Testing Centers" there is a listing of
four specific tests, one of which is the Miller Analogies Test.
The MAT is characterized as A difficult test of informatlon and
11

verbal reasoning ability used in the admission of students to
graduate school. 11
p. 102 of RESOURCES
FOR DECISION
MAKING

1978

Table 3

Performance on the Miller Analogies Test
by Selected Groups of Graduate Students
at the University of Northern Iowa
Some of the basic norms groups:

UNI beginning graduate students

Period
Surrmer
June l,
1966 Summer
1975 -

1960 plus Fall 1960
1964-Augus t 31 , 1966
1969
1969-Spring 1972
1977

N

Mean
-

355
560
1,498
1,200
599

Ll3.7
44.3
46.3
47.4
46.3

Groups which completed a master's degree
Period

N

1952 through 1961: all master's
degree graduates who majored
in Dept. of Education and
Psychology (347 majored in other
departments)

238

1953 through 1963: all who
received a master's degree at
UNI (825 of the 837)

825

Mean

Raw Score
S. _D.
Median

--

14.4
14.6
15.9
14.2
13.3

43
Not available
45
48
46

Raw Score
S. D.
Medi an

Percentile Rank*
Mean
Medi an
- - s. D.
54.6

23.0

55

Raw Score
48.0

13.4

47

Group which completed a specialist's
degree
Period
1960 through 1977: all who received
a specialist's degree at UNI
*among beginning UNI graduate students

N

Mean

93

52. 4

Raw Score

S. D.

Median

17. 2

50

Percentile Rank
Mean S. D.
Median
60.7

27.8

60

.....
CX)
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The lack of a standard score system for the Miller Analogies
Test and uncertainty as to the suitability of "national" norms reported
by the publisher influenced the practice at UNI of th-inking about MAT
performance primarily in terms of percentile rank within UNI norms.
A UNI normative group may be described as beginning graduate
students, many of whom aspire to a master's degree program and a few
of whom will study for a specialist's degree.

An appreciable number

of the individuals included in a normative group do not complete a
graduate degree at UNI.
There is some imprecision in attempts to summarize MAT data
collected at various junctures, 1952 through 1977.

For one thing,

different forms of the MAT seemed to yield slightly varying mean raw
scores.

For another thing, we utilized several different local norms

tables over the years; some of the raw score - percentile rank equivalents differed slightly from table to table.

In the third place,

although we endeavored to use the first score for individuals who
were tested more than once, we may not have been consistent in this
regard.

Furthermore, although most of the students took the MAT dur-

ing their first term of graduate study at UNI, some students procrastinated.
Finally, it is recognized that if there were no mortality,
beginning graduate students to graduating graduate students, or if the
mortality were of a straight cross-sectional type with respect to MAT,
typical scores at the two junctures would be the same.

Although there

is substantial mortality, there is also considerable overlap in the
composition of beginning-graduate subgroups and ending-graduate subgroups.
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From facts presented in Table 3 (page 18), we may characterize the performance of three main subgroups of graduate students at
UNI on the Miller Analogies Test approximately as follows:
F'ercentile rank
Raw score among UNI beginning
Median graduate students

Typical student among
Beginning graduate students

45

50

Graduating master's degree students

47

55

Graduating specialist's degree students 50

60

Extraction of the above indexes from information portrayed in
Table 3 proceeded in this manner.

The top third of Table 3 shows

facts about five UNI groups which each served during a given time period as a norms group.

The median UNI MAT raw score was about 45 (a

middle ground among 43, 45, 46, 48).
tion, a UNI percentile rank of 50.

That raw score has, by definiThis is the first of the three

characterizations in the above tabulation -- for beginning graduate
students.

The middle of Table 3 presents data concerning groups of

UNI students who completed a master's degree.

For one group, 238 who

majored in the Department of Education and Psychology, we had UNI percentile ranks.

For the other group, 825 whose major fields were

campus-wide, we had UNI raw scores.

Interestingly, an MAT raw score

of 47 (the median for the 82~, has a UNI percentile rank of 55 (the
median for the 238).

These facts underlie the second of the three

summarizing characterizations -- typical graduating master's degree
student.

The final portion of Table 3 contains MAT data for the 93

specialist's degree graduates.
centile rank of 60.

The median raw score, 50,has a per-
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It would be intriguing to attempt to interpret these progressions in typical MAT performance, beginn i ng graduate students to
master's graduates to specialist's graduates:

in raw score, 45 to

47 to 50; in percentile rank among beginning graduate students, 50
to 55 to 60.

We are content to note so~ similarity, not parallelism,

between this situation and a comparison of typical performance at a
given grade level (elementary school or secondary school) and the
next higher grade level.
t;

What may appear at first to be modest posi-

' fference may indeed represent considerable difference.
It is relevant to take one other look at the MAT evidence.

The

93 specialist's graduates may be considered a sample from a population of UNI graduate students who took the Miller Analogies Test.

The

93 individuals are not a random sample; they were selected because
they had completed a specialist's degree.

However, in thinking about

MAT performance it is helpful to inquire about the possibility that
for a strictly random sample of 93 individuals the rr~an MAT score
might be similar to that obtained in our sample.

There is no single

"university norms group" which may be designated the population.

But

it is possible to use one of the large norms groups as~ population.
We shall use the 1,200 individuals who were tested Su1TJTier 1969 - Spring
1972.

This choice produces the most stringent context in which to

check the possibility that the MAT score mean for our sample of 93
specialist's graduates does not differ significantly from the population mean.

For random samples of size 93, the estimated standard

error of the mean is approximately 1.5 when the standard deviation of
a given sample is 14.2.

Thus the probability that for a random sample
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of 93 cases the obtained mean would be as much as 5 points (52.4
minus 47.4) higher than the population mean is less than .01 percent.
The evidence suggests, then, that the MAT mean for specialist's
graduates is higher than the MAT mean for the population -- by some
amount, not necessarily by as much as 5 raw score points.
Professional Education Test Score
For most of the major fields of study for a master's degree or
specialist's degree in education, students are required to take a common test in professional education.

An exception to this university-

wide requirement is the Ed.S. major in Student Personnel Services:
College Student Personnel Services. · However, of the eight sample
members with that major emphasis, seven had completed the professional
education examination -- some at the master's level at UNI.
Upon the introduction of graduate study at ONI in 1952 (until
1960, master's level only), a locally-constructed test in General
Professional Education was utilized.

Originally consisting of 243

items, the instrument was periodically revised:
1957, 120 items; 1961, 140 items.

1956, 180 items;

The test was intended to cover

some of the content of a set of professional education courses~ including

student teaching, required in a teacher-preparation curriculum

for all undergraduate students working toward certification as teachers.

Ti.tles of the four parts of the test shifted from time to time;

they were once Psychology of Growth and Development, Psychology of
Teaching and Learning, Statistics and Evaluation, and Education and
Society.
The locally-developed test was employed until about 1971, when
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ltwas replaced by the Field Test in Education of the undergraduate program for counseling and evaluation, Educational Testing Service.

The

designation has been UP Field Test in Education.
Seventy-four of the sample members had completed one of the versions of the UNI GPE Test; 18 of the other 19 had taken the UP Field
Test in Education.

Because of the lack of equivalence of successive

editions of the local test -- varying numbers of items, varying distributions of item difficulties, and absence of a standard-score sys·tem--percentile rank was the coITJTionly used index of performance.

The

PR equivalents of students' raw scores were with respect to UNI graduate students most of whom were tested during their first term of graduate study.
Evidence presented in Table 4 indicates that individuals who
completed graduate majors in education had performed relatively well
at the beginning of their period of UNI graduate study on a test covering elements of undergraduate-level professional education.

Compari-

sons are with a cross section of UNI beginning graduate students who
had taken the test in professional education.

Whereas for beginning

graduate students in general the typical percentile rank is of course 50, masters degree graduates in education had a median percentile rank of 66,
and specialist's-degree graduates had a typical percentile rank of 83.
The extent of selectivity present in the specialist's subgroup is noted
also in the fact that 75 of the 92 individuals had percentile ranks
of 50 or higher on the test in professional education.
A statistical test of significance of a difference is implied
in the following question regarding graduates who major in professional
education:

Do specialist's graduates (almost all in education) excel
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Table 4
Performance on a Professional Education Test by
Various Subgroups of UNI Graduate Students

Subgroup
N

Percentile Rani.< Among UNI
Beginning Graduate Students
Mean
S.D .
Median
50

Each of the UNI norms samples

Varying:
151
118
270
390
615

All master's degree graduates
who majored in the Department
of Education and Psychology,
1953 through 1961

238*

63.3

26.4 .

66

All master's degree graduates,
1953 through 1963

837

58.0

27.4

Not Available

73.2

26.1

83

All (except 1) of specialist's
degree graduates, 1961
through 1977

92**

*There were 346 master's degree graduates who majored in departments
other than Education and Psychology.
**For 74 individuals, UNI percentile rank on a locally-constructed
General Professional Examination.
For 18 individuals, UNI percentile rank on the UP Field Test in
Education.
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master's graduates? There is some overlap in composition of the
subgroups represented in Table 4, but one can nevertheless gain
additional insight concerning the subgroup medians of 83 and 66
by applying a median test for a difference between medians.

We

may hypothesize that the 92 specialist's graduates are a random
sample from a population, and that the 238 master's graduates are
a random sample from some population.

Are these two populations

the same with respect to Professional Education test score median?
The median for the combined subgroups (N=330) is 72.
proceeds from these facts:

Analysis

of the 92 specialist's graduates, 59

were above and 33 below 72; of the 238 master's graduates, 106
were above and 132 below 72.

The resulting chi square value (d.f.=l)

is 10.19, significant well beyond the .01 level in a one-tailed
approach.

Even in a context of cautious interpretation, it appears

that the specialist's subgroup is clearly stronger than the master's
subgroup in median performance on the Professional Education test.
The indexes contained in Table 4 invite explanation.

It is

of course appropriate to refer to the median of a distribution of
percentile ranks; ordinarily one does not compute a mean or standard
deviation of such a distribution.

Three considerations underlie the

fact that all of these indexes are reported in Table 4.

In the first

place, knowledge about both the median and mean is usually preferable
to knowledge about only the median for a given distribution.
as explained on page 23,

Secondly ,

conditions surrounding the professional

education test dictated the use of percentile rank as the index of
performance.

Thus we do not have usable raw scores or standard score
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for which mean and standard deviation would be conventional descriptors.

Thirdly, in some previous, relevant investigations at UNI the

investigators reported mean percentile rank but did not report
median percentile rank.

Mean percentile rank was the only avenue

for one comparison, as shown below.
In Table 4 it is reported that five different norms subgroups
were involved -- subgroups of beginning UNI graduate students each
of which yielded normative data.

Each of these norms samples con-

tained a substantial proportion of graduate students who expected
to pursue a graduate major in professional education, and a sizeable proportion who anticipated a major in a field other than professional education.

For a sample of master's-degree finishers in ·

professional education (N=238), the mean percentile rank on the test
in professional education was 63.3.

For a sample of master's degree

graduates in a variety of major areas including professional education (N=837), the mean percentile rank was 58.0.

There is thus a

suggestion that master's degree recipients in professional education
scored somewhat higher as a group than master's degree recipients in
major fields other than professional education. · This would be
expected on a test in education.
Via the UP Field Test in Education it is possible to look at
UNI graduate students in comparison to published national norms for
graduating seniors.

Data in Table 5 show that among national seniors

the typical scaled score is approximately 440, and among UNI beginning graduate students it is approximately 480.

In the UNI norms, a

scaled score qf 440 has a percentile rank of 25.

Scores on the

Table 5
Perfonnance on the UP Field Test in Education of a National
Sample of Seniors and Samples of UNI Graduate Students

Group

N

National norms sample* (seniors)

About
12,000

UNI norms sample, 1971-1972
(graduate students)

615

UNI nonns sample, 1973-1977
(graduate students)

1,208

Portion of UNI specialist's
graduates

23

*Interpreting !!E_ Scores.
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UP Field Test in Education
Scaled Score
Mean
S. D.
Median
429

78

440 (PR of 52)

480

480 (PR of 49)

518.3

77

510

Educational Testing Service, 1973. 24 pp.
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UP Field Test in Education were available for only 23 of the 92
specialist's degree holders.

(Five of the 93 members of our sample

had taken both the UP Field Test in Education and the UNI General
Professional Examination.)

For this small subgroup of 23 the median

scaled score was 510; the mean was 518.3, standard deviation 77.0.
In the UNI normative distribution of scores (reflecting mostly the
performances of master's-level students), a scaled score of 510 has
a percentile rank of 68 (1971-1972 norms) and of 64 (1973-1977).

A

subsample of 23 individuals is admittedly too small to serve as a
basis for generalizations.
Before leaving the topic of performance on the professional
education test, it is important to recapitulate certain points and
note other related considerations.
Each test involved was of somewhat uncertain validity.
Each test was intended to cover an undergraduate professional
core or "professional sequence" -- completed by some persons
whose undergraduate majors and intended graduate majors were in
education, and by some for whom the major field of study at one
of the degree levels was other than education.
3) The test was taken by some individuals -soon after completion of
the baccalaureate degree program, by others several years later.
4) The test was taken by most individuals during the first term of
graduate study at UNI, but by some during a second term of graduate study at UNI (or later).
5) The test was taken by some of the 92 individuals at the beginning of the master's degree program, by others at the beginning
of the specialist's degree program.
6) Some persons who took the test had several years of actual
teaching experience; others had not taught.
7) During the first years of the UNI graduate program, all master's
degrees were termed Master of Arts in Education; all students
completed at least two or three education courses or educationtype courses.
1)
2)

11

11
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Correlation Between Pairs of Scholastic Factors
Table 6 is a sunmary of basic facts concerning each of seven
distributions; for the Miller Analogies Test both raw score and
percentile rank are reported, and for each of five other scholastic
factors a single index of performance is involved.

Correlations

between pairs of variables are reported in Table 7.

The Ns vary

from 83 to 93, except in the pairings with percentile rank in high
school graduating class for which N was 35.

The writer regrets the

small N for high school rank, a provocative factor with respect to
graduate-student scholastic characteristics.
Specialist's degree grade point index is appreciably related
to only one of the other factors examined:
point index, r of .46 (N=91).

master's degree grade

There was also moderate correlation

(r of .53) between scores on the two graduate tests:

Miller Analogies

Test and Professional Education test, N of 92.
The obtained r of .08, UNI percentile rank on Professional
Education test vs. specialist's degree qrade point index, is reflective of the fact that as a group the sample members scored high on
the test; negative skew in the distribution is evident from the
basic facts given in Table 6 -- median of 83, mean of 73.2, standard deviation of 26. 1.

There was also considerable bunching of the

grade point indexes, with consequent depression of r.

Table 6
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Measures of Central Tendency and Variability of
Ratings on Six Scholastic Factors (Seven Ratings)

Scholastic factor

N

Median

Mean

S. D.

77.8

72.7

20.3

Percentile rank in high school
graduating class

35

Undergraduate grade point index

83

2.80

2. 77

.43

Master's degree grade point index

91

3.50

3.46

. 32

Specialist's degree grade point
index

93

3.65

3.62

.26

Raw score on Miller Analogies Test

93

50

52.4

17. 2

UNI percentile rank on Miller
Analogies Test

93

60

60.7

27.8

192

83

73.2

26. 1

UNI percentile rank on Professional
Education test

Table 7
Coefficients of Correlation for Pairs of Scholastic Factors
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Consideration of the intercorrelation data will be concluded
with recognition of certain elements underlying interpretations of
obtained coefficients of correlation.

One expectation is that the

samples were drawn randomly from a defined population.

In the present

investigation the samples were not random ones, although it is possible to regard them as random samples from some hypothetical population.

A second element is the size of a given sample.

With respect

to sample size, it is customary to examine an obtained r for statistical significance.

We reason that in the present investigation

obtained r's should be either zero or positive; that is, a onetailed interpretation is used.
For a (random) sample of 35 cases, r must be as large as .32
for significance at the .025 level.

Thus of the six coefficients

involving percentile rank in high school graduating class, all are
significant (at the .025 level) except the one derived from UNI percentile rank on the Professional Education test.
For a (random) sample of 82 cases, r must be as large as .22
for significance at the .025 level.

Thus of the other fifteen coef-

ficients included in Table 7, nine are significant.
In probing the significance of correlation coefficients, one
acknowledges that the analysis deals only with the degree of likelihood that the truer is greater than zero!

Sec tio n 4
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SURVEY OF THE SPECIALIST'S GRADUATES
Sections l through 3 of this report were developed from information available at the University:

history of the S. and Ed.S. pro-

grams, numbers of degrees awarded by major field per year, prior
degree attainments, and scholastic characteristics of the graduates .
We were also interested in information about professional positions
occupied by the graduates, additional graduate study, and opinions
as to the efficacy of the UNI specialist's degree programs.

Such

additional information was procured via a written inquiry addressed
to each graduate.
The Basic Sampl e
A questionnaire and a cover letter were drafted in preliminary
form in November, 1976.

Copies were given to ten selected UNI staff

members, with a request for suggested changes.

Four of these review-

ers transmitted substantive replies, and the instrument and letter
were revised.
front and back.
words.

The questionnaire was printed on 8½ x 11 buff paper,
The cover letter was brief:

three paragraphs, 149

Copies of the survey materials comprise Appendix A of this

report.
The written co!TITlunication with each graduate was individualized
as much as possible.
uate.

The cover letter was addressed to a given grad-

In the beginning portion of the questionnaire fonn the follow-

ing had been entered by the investigator:
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Name of graduate
Title of degree {Specia l ist or Specialist in Education)
Year in which degree was earned
Major field of study
Four selected academic years for which the graduate was
to indicate professional pos ition and employer. The
years selected, except in instances requiring adaptations, may be inferred from the facts for one of the
graduates -- Jagdish C. Goyal. He earned an Ed.S.
degree in 1961; the four academic years listed
on the questionnaire form were 1959-60, 1960-61,
1961-62, 1976-77.
The sample first envisioned was all of the specialist's graduates through calendar year 1976, N=89.

The survey letter and form

were sent to each of these individuals in December, 1976,
the recipients responded fairly promptly.

Most of

However, we utilized

some incorrect addresses, and a few graduates were slow in replying.
Persistence on the campus side and cooperation on the graduates'
side ultimately interacted to yield a 100% return.

The total of

returns stood at 88 (of the 89) for several weeks, until in mid-May
of 1977 a special assist from the UNI Alumni Office put us in communication with No. 89.

For these graduates, 1976-77 was the academic

year for which employment data were provided.
During 1977 there were four additional specialist 1 s graduates,
and it was decided to include them in the study.

For these four per-

sons, academic year 1977-78 was the current employment year.

A set

of the original survey materials, augmented by an explanatory letter,
went to each of these graduates in January, 1978.

All responded.

Thus the investigation proper involved 93 specialist s graduates -1

the total through calendar year 1977.
Summarization and analysis of data proceeded in two ways.

Most

of the information presented in Section 3 on scholastic factors and
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part of the information presented in Section 2 on previous degrees
earned was processed by computer.

Information contained in forth-

coming sections 5 through 8, obtained through the q~estionnaire, was
su1TTI1arized by the investigator.
The 1978 Sample
Completion of the report based on the 93 graduates was closeat-hand in December, 1978.

Eight individuals earned a specialist' s

degree during calendar year 1978.

It was decided to extend the

report by adding Section 10, containing information on these eigh t
graduates.

The two pieces utilized in the basic survey, with 2 con-

temporary cover letters, were mailed to each of the eight individuals
in March, 1979.

All responded.

Section 10, providing selected facts

about the 1978 sample, appears i1TTI1ediately after the SUMMARY section
of the report proper.
Overall, 101 specialist's graduates are represented in the
present review -- all of the graduates through December, 1978.
basic report concerns the 93 who had completed the degree as of
January l, 1978 .

The

Sec t ion 5
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PRESENT PROFESSIONAL POSITIONS OF THE
SPECIALIST'S GRADUATES
From information obtained in the follow-up study it was
possible to catalog the graduates occupationally.

Placed in jux-

taposition were certain facts about major study fields for the
Ed.S. degree or S. degree and facts about current employment.
Through Table 1, page 3, the sample has been described in terms
of numbers of individuals in each of ten major study fields.

Also

indicated were the numbers of emphases within the major fields;
five of the ten fields had more than a single emphasis.
Graduates Who Majored in School Administration
School Administration will be used illustratively
in coexamining certain facts about the major fields of sixth-year
study and types of positions occupied in 1976-77 (or 1977-78).
School Administration was one of three major fields initially
available -- 1960; this major has three study emphases -- Superintendency, Secondary Principalship, Elementary Principalship; the
first graduate came out of this major -- 1961, emphasis in Secondary
Principalship; of the ten major fields, this one has produced the
largest number of graduates -- 30.
slightly:

(About 1963 terminology changed

from Superintendency to Superintendent, from Principal-

ship to Principal.)
Table 8 contains information concerning preparation and
employment of the 30 sample members whose sixth-year graduate study
concentration was School Administration.

For 19 of t he 30 indi-

viduals the study emphasis was Superintendent.

Seventeen of the 19

NAME

,.

DEGREE

YEAR

Ed.S .

1964

School Administration:
Secondary Principalship

Ed.S .

1971

Ed.S.

,.

PRESENT PCSITION
OR ACTIVITY

MAJOR
<

NAME

&

ADDRESS OF EMPLOYER

Principal (&Professor)

Univers ity of Northern Iowa
Cedar Falls, IO'Wa 5o613

Curriculum and Supervision:
Elementary Consultant

Coordinator Prof. Semester
Asst. Prof. of Educ .

Dept. of Curr. & I nstr.
University of Northern IO'Wa

1966

School Administration:
Superintendent

Admini strator

ArrO'Whead Area Education Agency (AEA#5)
Fort Dodge, I owa 50501

Ed.S.

1972

School Administration:
Superintendent

Superintendent

Ed.S.

1974

Student Personnel Services:
Student , U. of I . , Ph.D .
Counselor Ed . Program
Secondary Guidance and Counseling

Ed.S.

1971

Student Personnel Services:
Director of Guidance Services

Asst. Professor

Dept. of Educ. Psyc. & Fdns .
Universi t y of Northern IO"Wa

7. James E. Bodensteiner

Ed.S.

1976

Student Personnel Services:
College Student Personnel
Services

Social Studies

Waterloo Comm. Schools

8. Marvin J. Brandt

Ed.S .

1967

School Administration:
Elementary Principalship

Principal ~ith full
adminis t rative responsibil ities to t he Board for the
s chool.

Concordia Lut heran School
2000 W. Glen
Pe ori a , I ll . 61614

Ed.S.

1970

Curriculum and Supervision:
Elementary Consultant

Di r ector, Ed. Services

Area Education Agency
Cedar Falls, Iowa

Ed.S.

1967

Curriculum and Supervision:
Elementary Consultant

Graduate Faculty

Centro Escolar University
Far Eastern University
Univer sity of the East, Manila

Ed.S.

1965

School Administration:
Superintendent

Area School Superintendent

Eastern Iowa CollllllUnity College District
3546 Brady Street, Davenport, Iowa

H.S . Couns elor

Charl es City, Iowa

1.

James Albrecht
~,t'

.~~.

2.

....

Mary K. Aldridge

3. Donald D. Ambroson

~~-~~;!:,:~~

4. Craig L. Anderson

""t!.i1f~~
5. Rebecca Barrionuevo
6. Jackson Baty

9.

tf'- ~~~,::,; 'c

.,

~

Harold L. Budensiek

10. Romeo Carleta

~

t

!,)
;

•4.:~-·~·;

Boyden- Hull
Hull, Iowa

<

"',;,_'f;
~'<r

11. Gerald D. Clemmensen
12. Dave~ J. Cook

1.3.

'I'hO!'laS

v. Daigle

'f"·'
"I),':

~ft:::...

Ed.S.

1964

School Administration:
Superintendency

Ed.S.

1974

School Administration:
Elementary Principal
~

,..

~

Of~icer , Personnel
Director

:-

•-· "."J\"'i ·- ,... •;•
~

It

Guadalupe, CA

93434

Ta ble 8
37

Positions He l d i n 1976-77 (or 1977-78) by the 30 Ed.S.
Graduates Who Majored in School Administration

School Administration:

Superintendent-------- 19

Occupational category

N

Superintendent of a public schoo l system-----------------Secondary school principal -------------------------------Elementary school principal ------------------------------Superintendent of an area education agency---------------Secondary school teacher---------------------------------(Head) Administrator of a co1Tmunity college--------------Secondary school counselor-------------------------------Private business position--------------------------------Retired--------------------------------------------------Position not indicated------------------------------------

4
4

School Administration:

2
2

2

l

1
l
l
l

Seconcary Principal ---- 8

Occupational category

N

Secondary school principal -------------------------------Associate secondary school principal ---------------------Secondary school science teacher-------------------------Research specialist in county school system--------------Associate professor in education, national council -------Assistant professor of English, university----------------

2
2
1
1
1
1

School Administration:
Occupational category

Elementary Principal --- 3
N

Elementary school principal -------------------------------- 2
Director of elementary programs---------------------------- 1

30
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provided employment facts, 15 of the 17 were working in education,
13 of these 15 were in positions directly related to the study
emphasis of School Administration:

Superintendent.

Additionally,

the person serving in 1976-77 as a secondary school teacher had
previously completed an extensive period of service as a county
superintendent of schools.
The central portion of Table 8 shows facts about the professional positions of the 8 individuals whose School Administration
emphasis was Secondary Principal; 4 were in secondary school administration, 1 in secondary school teachinq, l in research in public
education, 2 in professorships.

Interestingly, the holder of the

university faculty appointment in English had investigated studen t
writing ability as part of his Ed.S. thesis project.
In the lower part of Table 8 are facts for tne 3 persons who
emphasized the Elementary Principal phase of the School Administration major.

These 3 graduates all held administrative positions in

elementary education.
For the subsample of 30 graduates with School Administration
as the sixth-year major, professional roles were generally consonant with Ed.S. curricular emphases.
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There is another way to look at the factor of Ed.S. or S.
study emphasis along with the factor of subsequent occupation:

we

may check the possibility that some of the 63 sample members who
majored in an area other than School Administration actually became
school administrators.

Three such cases emerged:

Ed.S. major in Curriculum and Supervision:
Held position of College President.
Ed.S. major in Curriculum and Supervision:
Held position of Superintendent.
Ed.S. major in Curriculum and Supervision:
Held position of Elementary Principal.

Secondary Consultant.
Curriculum Coordinator.
Curriculum Coordinator.

There is little basis for uneasiness in these pairings of Ed.S.
major and subsequent professional role.

Employment (ns of a speci-

fied year) is sometimes appropriately influenced by elements other
than Ed.S. or S. major.

Among such possible influences is graduate

study beyond the sixth-year program.

With reference to the three

situations identified above, the College President had received a
doctorate in educational administration and the Superintendent was
headed toward a doctorate in school administration.
Thus there is substantial evidence that when School Administration is used as a vehicle for comparing Ed.S. and S. preparation
with subsequent professional role, the match is generally satisfactory.

For the 63 individuals who majored in fields other than School

Administration, the preparation-employment relationship is even
closer than for the subsample of 30 School Administration graduates.
Graduates with Majors other than School Administration
Alignment of facts for the 22 graduates in Curriculum and Supervision revealed strong agreement between preparation area and professional
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position.

For the 21 graduates in Student Personnel Services there

was similarly strong correspondence between sixth-year study emphasis and later employment classification.

Beyond the three major

fields of SA and CS and SPS, which together accounted for 73 of the
93 members of the basic sample, the seven other major fields also
showed consistency between Ed.S. or S. study specialization and subsequent professional assignment.
Total Sample by Types of Employing Agencies
Occupational categorizations of the total sample of 93 graduates as presented in Table 9 were developed mainly with respect to
type of educational agency which served as employer.

(In one sense,

the information presented in Table 9 is a confirmation and extension
of Table 8.)

Thirty-one of the graduates were employed by a college

or university, and 55 by an educational unit dealing extensively
with elementary education and secondary education.

Within each of

these two domains, Ns of 31 and 55, there is a one-tiered or twotieredbreakdown according to professional function. 2 In a few
instances the classifying for Table 9 was somewhat arbitrary.
The process of categorizing individuals vocationally is complicated.

Table l, on page

3, showing major study areas at time

of graduation, and Table 9, representing occupational groupings/
types of employing agencies subsequent to graduation, are not entirely
relatable.

It would be inappropriate to expect some of the employment

2pp. 62-63 show additional information concerning the 31 persons employed in higher education.

Table 9
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Positions Held in 1976-77 (or 1977-78) by the 93
S. and Ed.S. Graduates: Occupational Category
and Type of Employing Agency

Number

Occupational category, employing agency

Staff member at a college or university ................................. 31
Primarily in instruction ............................. 22
Primarily in administration or student personnel ..... 9
Staff member in an elementary school or secondary school,
~rea edu~ation agency, or state department of public
1nstruct1 on ............................................................. 55
School administration ................................ 18
Superintendent ...................... 6
Secondary school principal .......... 7
Elementary school principal ......... 5
Curriculum and supervision ........................... 10
Teaching . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

9

Student personnel services ...........................
Secondary school .................... 7
Agency . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . l

8

Schoo 1 psycho 1ogy . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

7

Graduate study . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

2

Research

l

·Private business . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

2

Not in a professional position ..........................................
Re ti red . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 2
Voluntarily inactive professionally ................... 2
Position status not reported .......................... l

5

93
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categories to be tied to a single major study field.

For example,

there is not necessarily incompatibility in the case of an elementary
school principal who had majored in Curriculum and Instruction.

Espec-

ially relevant is the possibility that a given graduate may have completed post-specialist's graduate work (Seep. 39).
Supplementary facts underlying Table 1 and Table 9 may be
used to illustrate further the large measure of harmony between preparation and employment for the members of the sample.

As reported

in Table 1, for 8 members of the sample the Ed.S. major was Educational
Psychology.

Not shown is the fact that 7 of these individuals had

the School Psychology emphasis in Educational Psychology, and 1 the
Evaluation emphasis.

Facts about these 8 persons were incorporated

into Table 9 as follows:

7 in School Psychology, 1 as a staff mem-

ber at a university -- teaching measurement and evaluation.
Geographical Distribution of the Employed Graduates
Geographical distribution of the 93 graduates is of interest.
Table 10 shows that 69 of the individuals were employed in Iowa.
Five of the graduates were located in Illinois.
Pennsylvania had 2 each.

California and

The remaining 10 employed graduates were

distributed through 7 other states and 3 countries.
Among the 93 sample members were 7 who came to the University
of Northern Iowa's graduate program from outside the United States:
5 from India, l from the Philippines, l from the West Indies.
These 7 individuals are represented in Table 10 in 7 different geographic areas:

Iowa, Ohio (as graduate student), Pennsylvania,

Virginia, Canada, India, Philippines.

Table 10
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States and Countries in which the Graduates were Employed

State or Country

N

Iowa ............. . ................................................ 69
14 of the 69 employed by the University of Northern Iowa
Others of the United States ........................................ 16
Illinois--------- 5
California------- 2
Pennsylvania----- 2
Indiana---------- l
Kentucky--------- l
Nebraska--------- l
Ohio------------- l
Rhode Island----- l
Virginia--------- l
Washington------- l
Other countries. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Canada----------- l
India------------ l
Philippines------ 1

3

Not employed in the specified year (1976-77 or 1977-78) ............ 5

Section 6
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CHANGES IN PROFESSIONAL POSITION OR RANK AND ESTIMATED
INFLUENCE OF SPECIALIST'S DEGREE
The inquiry as to professional positions occupied by the
specialist's graduates involved also a check on changes of positions
and the perceived relevance of the specialist ' s degree to such changes.
Changes in Position and Influence of the Degree
Summarized in Table 11 are data concerning the graduates'
involvement in a change of position or advancement in rank after
receiving the sixth-year degree but before receiving a doctor's
degree, and the estimated influence of the specialist's degree.
Fifty-six of the graduates reported that they had changed position or
advanced in rank.

In response to a multiple-choice item concerned

with the perceived influence of the S. or Ed.S. deg ree , 42 of the
56 indicated that although a master's degree might have been sufficient, the specialist's degree probably helped.

Eight of the 56

individuals reported that the S. or Ed.S. degree was

1

necessity for

the change or advancement; 6 graduates attached little influence to
the sixth-year degree.

Thus 50 of the 56 graduates thought that

their change in position or advancement in rank was attributable
at last in part to the fact that they possessed the specialist's
degree.

This is construed as a practical endorsement of the sixth-

year program.
Associated Corrments Offered by the Graduates
As indicated in Table 11, the survey form contained a "Com
ment if you wish" invitation in connection with two questions :
one dealing with change in position or rank, the other with th

Table 11
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Responses of the Graduates Concerning Change of Position
or Advancement in Rank, and the Influence of the
S. or Ed.S. Degree

Following is a copy of the relevant section of the survey form, with results for the Yes or No question and for the three-response multiplechoice question. Comments were invited; the number received is indicated.
Did you change positions, or advance in rank, after you received the degree
Specialist or the degree Specialist in Education (and before you received a
doctor's degree)? 56 Yes, 37 No (Yes or No)
Cormient if you wish:
Cormients by:
28 of the 56 who answered Yes
12 of the 37 who answered No
If your response to the above question was 11 Yes, 11 please respond to the
following question.
What part did the S. or Ed.S. degree play in obtaining the new position or
the advancement in rank? (Check the one of the following responses which
best describes the situat i on.)
6 a) The S. or Ed.S. degree was of little influence.
42 b) Although a master's degree would have fulfilled the requirement,
possession of the S. or Ed.S. degree probably contributed to ITI.Y
getting the new position or advancement.
8 c) The S. or Ed.S. degree was a definite requirement for the new
position or advancement.

56

Classification of the 40 comments as generally positive, neutral, or negagive with respect to the usefulness of the S. or Ed.S. degree:
Response to questions
a) orb) or c)
Generally positive

~~

Yes

No

Total

1~~21

7

28

c)

4

a)

t=::::::: - -,. 6

4

10

1---_,

l

2

12

40

Neutral

b)
c)

Generally negative

b)
c)

a)

28

28

46

estimated associated influence of the S. or Ed.S. degree.
graduates who responded

11

Yes

11

Of the 56

to the first question, all responded

to the second question concerning the possible influence of the
specialist's degree; 28 of the 56 offered a comment.

The 28 com-

ments were classified as generally positive or neutral or generally
negative with respect to the overall value of the S. or Ed.S. degree;
the respective frequencies were 21, 6, 1 (lower part of Table 11).
For each of the three global reactions, there is a breakdown in
terms of perceived helpfulness of the specialist's cegree in change
of position or advancement in rank -- response options a, band c
Of the 6 responders who chose response a

of the second question.

(degree was of little influence), 5 supplied a comment concerning the
overall usefulness of the degree.

Three of the conments were generally

positive, 1 neutral, and 1 generally negative.

Following are the

actual conments of these 5 graduates who felt that The S. or Ed.S.
11

degree was of little influence."
Generally positive;

The additional 30 hours beyond a Master's degree
was reflected on a salary schedule, when employed
thereafter."
11 ! was given credit on the salary schedule. 11
! received the equivalent of one additional step
on the salary schedule for the degree. This
amounts to a little over $300 per year since the
degree. 11
11

11

Neutral:

! went on to graduate school for doctorate, but
I didn't need Ed.S. to do that. I did teach in
college for which the doctorate was needed -Ed.S. for Supt."

Generally negative:

"I feel relatively certain I was promoted .
based on excellence in teaching rather than on
anything else. In 'those days' that was a
legitimate basis. 11

11
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Thus among these comments there were 4 references to value from the
standpoint of salary or necessary qualification.

One of these 5

graduates apparently viewed the degree as ineffectual.
Twelve of the 37 graduates who responded

11

No to the first
11

question (i.e., they had not changed position or advanced: in rank)
also supplied a comment.

When these comments were classified, one

was characterized as generally negative:
of questionable value.

11

It is a mid-range degree

11

In the foregoing consideration of conments offered concerning
the perceived influence of the specialist's degree in change in professional position or rank, the focus was the 6 comments (out of the
total of 40) which one could expect to be relatively critical of the
specialist's program.

The other 34 comments formed a substantial

composite testimony to the benefits of the S. and Ed.S. programs.
The section of the survey form which yielded the comments was intended
to elicit information primarily with respect to position change or
advancement in rank, and this eventuated.

However, conments were also

provided by some graduates who had not changed positions or advanced
in rank.

For this reason and perhaps others, conments were not restric-

ted to position-change or advancement-in-rank situations.
Table 12 shows the frequency for each of seven categories of
free response which were generally positive.

Thirteen of the 25 grad-

uates represented in Table 12 commented, approximately, that "Though
(in some cases) it wasn't specified anywhere, in effect the degree
mattered greatly -- in obtaining a new position or tenure or advancement in rank.

11

Second in frequency was the point that the special-

ist's degree experience was valuable in proceeding to a doctor's

Table 12
Generally Positive Comments of the Graduates Referring Primarily to
Change of Position or Advancement in Rank, and the · Influence
of the S. or Ed.S. Degree

This table is based on the corrments of 25 of the 28 qraduates in the
generally positive" category, lower portion of Table 11. Not
included are the corrments of the 3 graduates who answered the first
of two relevant questions Yes and the second with response a.
11

11

11

Central ideas of the corrments, sometimes expressed
in first person but not quoted

Frequency

Though (in some cases) it wasn't specified anywhere,
in effect the degree mattered greatly -- in obtaining
a new position or tenure or advancement in rank.

13

The specialist's work was incorporated into a doctoral
program and was an asset in gaining admission; in some
cases the specialist's work led to certification.

4

The specialist's program gave me certain skills, or
confidence, which some of my peers did not possess,
or it was evidence to my employer that my learning
was continuing.

3

I was placed at a higher level on the salary scale, was
given added responsibility and sometimes surrmer employment, and had more choices in employment location.

3

Securing the degree and added experience opened up new
professional opportunities

1

The degree was necessary to continue in
My master's degree was not in that area. - - - - - -

1
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degree, with attainment of certification by some persons; 4 graduates
conveyed this general point.
of 3 graduates converged:

In each of two instances the opinions

value of the specialist's experience in

achieving skills or confidence, and helpfulness in receiving salaryscale recognition along with extended responsibility and/or employment.
Ten graduates offered opinions which were characterized by the
investigator as neutral; 9 of these are reported in Table 13.

The

first two of the 9 graduates averred that the specialist's degree was
relatively unknown.

The next three of the corrments were to the

effect that whereas the degree itself was not crucial, at least some
of the course work and/or research was definitely useful.
On balance, the 40 graduates who corrmented concerning the value
of the sixth-year degree -- specifically in achiev~ng change of position or advancement in rank, or generally -- constructed a distinctly
favorable picture.

Twenty-eight of the 40 expressed clearly positive

perceptions; 2 registered decidedly negative evaluations.

Table 13
Neutral Cormnents of Graduates Referring Primarily to Change
of Position or Advancement in Rank, and the Influerce
of the S. or Ed.S. Degree

This is a report on the coITTTients of 9 of 10 graduates in the
"Neutral II category, lower portion of Table 11. Not included
is the corrrnent by l graduate who answered the first of two
relevant questions 11 No 11 and the second with response a.
Central idea of each of the 9 comments, sometimes transmitted in
first person but not quoted
This kind of degree was not offered in rnY home countr-Ys and its
value was not fully recognized.
The specialist's degree was relatively unknown, and its influence
is hard to assess.
It was the study and learning involved in getting the degree, not
the degree itself, which was crucial.
Some credit beyond the master's degree was important, but the
degree itself was not necessary.
The first courses on the degree program led to certification.
My breadth of training and exper ience before I received the
specialist's degree make it difficult to judge the actual
influence of the degree.
My husband and I make our home on a farm near in- - - - - - Co. We own the farm and 1ey husband operates it.
is our county seat, has a good school and an abov_e_--av_e_r_a_g_e_s_a~,-a-ry
scale, and is only 14 miles from our home.
Before becoming a mother and leaving rnY position, I ·11as an instructor in a university.
In January of 1973,
School had 793 pupils and the
--,,--,----building was only l½ years old.
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GRADUATE CREDIT EARNED
SUBSEQUENT TO SPECIALIST'S DEGREE
The specialist's degree is a middle-level graduate degree.
Essentially all persons who receive it have previously completed a
master's degree, and some subsequently complete a doctor's deqree.
Earlier sections of the present report have dealt with some aspects
of master's-level education of the members of the sa~ple.

In this

section are facts about the continuation of formal study beyond the
specialist's degree, sometimes through a terminal degree program.
Further Graduate Credit and Deqrees
Facts about graduate credit earned or anticipated subsequent
to receiving the S. degree or Ed.S. degree were solici ted through
four items of the survey form.
Table 14.

The general picture is portrayed in

Twenty-two of the 93 graduates had achieved another degree

Ph.D. or Ed.D.

Another 29 of the graduates had earned graduate credit

following the specialist's degree; the remaining 42 graduates had not
earned post-specialist's graduate credit.

Of the 71 individuals who

did not yet possess an additional degree, 27 had indicated an intention
to obtain one; 11 persons were uncertain.

Althouqh the future degree

attainments of the 27 (and the 11) are problematical, it may be estimated that perhaps 23 or 24 of the 27 (or 27 + 11) will actually achieve
another degree, resulting in subsequent-degree completions by approximately 50% of the total sample of 93 graduates.
Table 15, upper portion, contains informat i on concerning degree
titles and major study fields for the individuals who have already
completed a subsequent degree (N=22) and those who expect to do so
(N=27).

Of the 22 persons who possess a degree beyond the Ed.S., 14

Table 14

Responses Concerning Further Graduate Credit
and/or Another Degree, Earned or Anticipated

Have earned graduate credit since receiving
S. degree or Ed.S. degree?

Do you think you will earn another degree?
N

-Yes

-No-

Uncertain

Yes, and obtained a degree
Ph.D. ---14
Ed. D. --- 8

22

Yes, but have not obtained a degree

29

14

ll

4

No

42

13

22

7

93

27

-

33

ll

()1

N

Table 15
Title of Degree and Major Study Field for Specialist's
Degree and Subsequent Degree -- Already Obtained by
22 Graduates, Anticipated by 27 Graduates

Title of Degree;
Major Study Field
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22 Graduates Who Had
27 Graduates Who
Completed a Subsequent Expect to Complete
Degree
a Subsequent Degree
N

N

22

27

14
8

11
8
3
3

Title of sixth-year degree
Ed.S.
Title of subsequent degree
Ph.D.
Ed.D.
Ph.D. or Ed.D. (so stated)
Ph.D. or Ed.D. (implied)

1
1

J.D.

M.B.A.
Major study field for sixth-year degree
Curriculum and Supervision
School Administration
Student Personnel Services
Educational Psychology
Industrial Arts
Reading
Special Education

12

5

4

6
9
5

4

1
1

1
1

Major study field for subsequent degree
Educational Administration
7
4
Curriculum and Supervision
Educational Psychology
2
Educational Research and/or Evaluation 2
Student Personnel Services
2
English
1
History and Philosophy of Education
1
Special Education
1
Vocational Technical Education
1
Business
Education

Law

Reading
Undecided or not indicated

1

6
5

4

1
1
1
1

1
7
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have a Ph.D. and 8 an Ed.D.

Furthermore, the Ph.D. and Ed.D. labels

account for 25 of the 27 anticipated deqrees; the other 2 projected
degrees are J.D. and M.B.A.

The type of subsequent degree is doubt-

less influenced by three factors:

the nature of the professional

position filledoranticipated by a given graduate, the graduate offerings of universities located in the individual's geographic region,
and cooperation (semi-official or informal) between the University of
Northern Iowa and various doctoral institutions.
The lower half of Table 15 refers to major study fields.

Among

the 22 actual holders of a doctor's degree, 12 had majored in Curriculum and Supervision at the Ed.S. level. Nine of the 27 persons who
do not have the doctorate but expect to achieve it had an Ed.S. major
in Student Personnel Services.

For the deqree subsequent to the Ed.S .•

the Prominent ma.ior study field is School Administration (or Educational
Administration):

7 of the 22 actual dearee holders and 6 of the 27

anticipated dearee holders.

Educational Psycholoqy may be emerqinq

more frequently as the Ed.S. maior-field origin of doctoral students.
In the sixth-year analysis Educational Psychology was the major for
1 of the 22 persons and 7 of the 27; in the subsequent-degree analysis
t he corresponding figures were 2 and 5.
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Institutions for Further Graduate Study
The granting institutions for subsequent degrees, actual or anticipated, are named in Table 16.

Individuals who have attained the doc-

torate gravitated toward three institutions:
University of Iowa, Indiana University.
14 of the 22 doctorates.

Iowa State University,

These three institutions awarded

The other 8 doctorates were awarded by as many

different institutions.
In the respondent~ projections concerning doctoral or other subsequent degrees, there is considerable diversity and uncertainty.

The

University of Iowa was the outright choice of 5 persons and the eitheror choice (with Iowa State University) of 1 individual.

Iowa State

University, which led the actual deqree awards with 6, is somewhat
less frequently represented in the anticipated degree counts:

1 defi-

nite choice, 1 in a pairing with the University of Iowa, and 2 eitheror with Drake.

Six of the 27 individuals reported that they were un-

decided with respect to a subsequent-degree institution.
Noteworthy is the fact that the University of Northern Iowa was
nam2d by three persons, and by 1 other individual on an either-or
basis (with Northern Illinois University).

At the time of the survey

of most of the sample members, early in 1977, doctoral offerings were
not imminent at UNI.

However, in 1978 there wa~ approval for the de-

gree Doctor of Industrial Technology.

In the spring of 1979 there

is a sustained effort to obtain approval for the degr~e Doctor of
Education.

Table 16
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Institution Which Granted, or Will Grant, Subsequent Degree -Already Obtained by 22 Graduates, Anticipated by 27 Graduates

Institution for
Subsequent Degree

22 Graduates Who Had
27 Graduates Who
Completed a Subsequent Expect to Complete
Degree
a Subsequent Degree

Iowa State University

6

1

University of Iowa

4

5

Indiana University

4

Ball State Universi ,

1

1

Drake University

1

2

Illinois State University - Normal

1

Northern Illinois University

1

Southern Illinois University - Carbondale

1

Ohio State University

1

University of Alberta, Canada

1

University of Missouri

1

1

Kent State University

1

Marquette University

1

University of Minnesota

1

University of New Mexico

1

University of Northern Iowa

3

Drake University or Iowa State University

2

Iowa State University or University of Iowa

1

Northern Illinois University or
University of Northern Iowa

1

Undecided

6
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Time Factors in Additional Graduate Study
Further information concerning the frequency with which members of the sample proceeded from specialist's degree to subsequent
degree, and information about the rapidity of that step, appears in
Table 17.

Listed are the number of specialist's graduates for each

calendar year, the number from each year who have completed a subsequent degree and the intervening time intervals, and the number
from each Ed.S. year who anticipate completion of another degree.
Most of this information was current as of early 1977.

It is noted

that 1973 was the most recent Ed.S. year represented in the subsequent degree holdings.

The 22 subsequent-degree recipients had used

varying intervals between degrees -- from l year to 10 years, typically
4 years.

In light of this evidence, one might wonder about the like-

lihood that some of the persons expecting to achieve a subsequent
degree will actually do so:

Ed.S. year 1961 (N=l),Ed.S. year 1964 (N=l),

Ed.S. year 1966 (N=l), Ed.S. year 1967 (N=3), and Ed.S. year 1968 (N=2).
For these 8 individuals the numbers of semester hours of graduate
credit beyond the specialist's degree were 0, 33, 17, 0, 30+, 39, 3,
and 55, respectively.

It seems reasonable to estimate that, say, 6

of the 8 individuals will achieve a subsequent degree; all 8 may do so.
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Table 17
The Number of Specialist ' s Graduates by Calendar Year; For Each
Calendar Year the Number of Graduates Who Completed a
Subsequent Degree and the Intervening Times in Years,
and the Number Who Expect to Complete
a Subsequent Degree

s. or Ed.S. Degree
Year

Number

1961
1962
1963
1964
1965
1966
1967
1968
1969
1970
1971
1972
1973
1974
1975
1976
1977

l
0
5
6
4
5
10

6
4
3
11
8
8
5
2
11
4
93

Number Who Have
Completed A Subsequent
Degree: Intervening
Times in Years

Number Who Have Not
Comoleted A Subsequent
Uegree but Expect To
l

3:
3:
2:
2:
4:
2:
l:

4,

3,
2,
4,

4,
4,

7
4

l

10

7

l'

2,

6,

7

5,

8

l
3
2

4

3:

3,

5,

2:

l'

2

5

2
3
2
2
2
5

3
22*

*Average number of intervening years:

27
median, 4; mean, 4.4; mode 4.
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Test Performance of Three Subgroups:
Anticipated,or Not Anticipated

Subsequent Degree Completed,

There are many additional interrelationships which could be
examined.

Two comparisons now reported each involve the relationship

of subsequent graduate study to another factor:

test performance,

discussed in this subsection; employment in higher education, considered in the following subsection.
Performance on the Miller Analogies Test and a Professional
Education test is presented for the 22 individuals who had completed
a post-specialist's degree, the 27 individuals who expected to do so,
and the 44 persons who did not expect to earn a degree following the
specialist's.

From the upper portion of Table 18 it is seen that

average score on the Miller Analogies Test was similar for the three
subgroups -- raw score means of 51.4, 52.1, and 53.1.

A temptation

to overanalyze and overinterpret is to be avoided for a number of
reasons including some which were previously recognized:

small

sample, distinctly small subsamples; possibility of systematic differences in difficulty among the several forms of the MAT: uncertainty
as to whether or not a few of the MAT scores were from a second testing instead of the first testing.
On the other hand, with a relatively small sample it is sometimes possible to take a kind of case-study look at data.

It is

appropriate to identify one of the factors which was related to MAT
performance

native language of the members of the sample.

of the 93 graduates, English was not the first language.

For 6

Four of

these international students were a part of the subgroup of 22 who had
completed a subsequent degree, and the other 2 were among the 27 who
expected to complete another degree.

If for these 6 international

Table 18
Performance on the Miller Analogies Test and a Professional Education
Test by Three Subgroups of Graduates: Have Earned or
Expect to Earn or Do Not Expect to Earn Subsequent Degree

Test

22 Graduates Who
Have Earned A
Subsequent
Degree

27 Graduates Who 44 Graduates Who
Expect to Earn Do Not Expect to
A Subsequent
Earn a Subsequent
Degree
Degree
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Total
Sample
N=93

Miller Analogies Test
Raw Score
Median

50.5

48.0

50.0

50.0

Mean

51.4

52.1

53.1

52 .4

Standard Deviation

19.1

16.7

16.8

17.2

Median

61.0

57.0

60.0

60.0

Mean

58.0

59.9

62.7

60.7

Standard Deviation

31. 3

27.7

26.5

27.8

UNI Percentile Rank

Professional Education Test
UNI Percentile Rank

**

*

Median

89.5

67.0

79.0

83.0

Mean

78.2

64.1

76.1

73.2

Standard Deviation

24.4

32.7

20.7

26.1

*N=26 instead of 27 for these three indexes.
*N=92 instead of 93 for these three indexes .
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students we had used an MAT score earned after a year in the United
States, the means for the subgroups of 22 and 27 would doubtless have
been appreciably higher than 51.4 and 52.1.

This is illustrative of

considerations which would be necessary in getting beneath the surface of Table 18.
Evidence concerning the average scores by subgroups on the Professional Education test appears in the lower portion of Table 18.
is arresting.

It

After reaffirming the important point regarding small

Ns, it is noted that of the three subgroups the 27 who expect to earn
a subsequent degree had a lower average score than the 22 who had
already earned a subsequent degree and the 44 who do not aspire to a
subsequent degree; the respective median percentile ranks were 67.0,
89.5, 79.0.
From Table 18 it may be noted, as implied in Section 3, that
the sample of 93 specialist's graduates was more selective with
respect to Education test score than with respect to Analogies test
score.

Whereas the median of the Analogies percentile ranks was 60,

the median of the Education percentile ranks was 83.

These indexes

essentially indicate the placement of the typical member of the
sample of 93 in a distribution of scores for UNI incoming master'slevel students.

Some divergence between level of performance on the

two tests, and in the observed direction, would be expected in view
of the fact that 91 of the sample members were Ed.S, 2 were S.

The

noted divergence -- percentile rank medians of 83 and 60 -- could
be cited as a definitely encouraging indication of the professional
education background and/or potential of persons on the Ed.S. track,
or as a slightly encouraging indication of the general scholastic
aptitude level of the sample, or both.
it would need to be tentative.

Whatever the point of view,
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Subsequent Graduate Credit, and Employment in Higher Education
Table 19pre-s-ents infonnation on four characteristics of the 31
graduates whose current employment was at colleges and universities.
One matter of interest is the extent of graduate study beyond the
specialist's degree for these individuals.

It might be hypothesized

that th i s set of 31 graduates would have been extensively tnvolved
in graduate study beyond the S. or Ed.S. degree -- more so than the
other two-thirds of the sample.

Such was the case.

Sixteen of the

31 higher-education employees, and 6 of the 62 other graduates, had
earned the doctorate.

Conversely, 6 of the 31, and 27 of the 62,

indicated that they did not expect to complete a doctorate.

Expla-

nation of this substantial tendency for advanced graduate study and
college or university employment to go together would entail much
conjecture.

For example, it is possible that some of the 31 employed

in higher education had held graduate assistantships at the master's
level at UNI, stayed on as instructional assistants and specialist's
students, gradually became full-fledged instructors, received
encouragement to proceed to the doctorate if they wished to continue
in a college position, arranged part-time employment with UNI while
pursuing doctoral study elsewhere, and completed the tenninal degree.
Table 19 also contains other infonnation, including the fact
that the Ed.S. major in Student Personnel Services yielded 12 of the
31 members of the higher education employment subset.
turing is possible.

Again, conjec-

For example, persons in student personnel services

may have had relatively good opportunities for part-time work at a
university while pursuing doctoral study.

Table 19
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The 31 Graduates Employed by Colleges and Universities:
Four Characteristics

Major field of study for the specialist's degree at UNI:
Field
N
Student Personnel Services 12 (of
Curriculum and Instruction 10 (of
School Administration ..... 4 (of
Industrial Arts ........... 2 (of
Educational Psychology .... 1 (of
Business Education ........ 1 (of
Reading . . . . . . . . . . . . . . . . . . . 1 (of

21)
22)
30)
2)
8)
2)
4)

e.g.

In the total sample
of 93 individuals,
2'1majored in Student
Personnel Services.
Of these 21, 12 were
staff members of colleges and universities.

Graduate study subsequent to receiving the Specialist's degree at UNI:
Have earned a doctorate .................. 16
Are studying toward a doctorate ........... 2
Intend to study toward a doctorate ....... 7
Will probably not study toward doctorate .. 6
Type of institution in which employed:
University . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 20
4-year college . . . . . . . . . . . . . . . . .. . . . . . . . . 3
2-year college . . . . . . . . . . . . . . . . . . . . . . . . . . 8
State or country in which employed:
Iowa . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 22
California .......................... . ... 1
Illinois . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . l
Indiana . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . l
Kentucky . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . l
Pennsylvania . . . . . . . . . . . . . . . . . . . . . . . . . . . . l
Rhode Is 1and . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1
Washington . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1
India .................. . l
Philippines ............ . 1

Section 8
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RESPONSES TO INVITATION TO COMMENT ON ANY
ASPECT OF S. OR ED.S. EXPERIENCE
Context for and Extent of the Free Responses
There was one juncture at which the 93 graduates were invited
to state whatever they wished about the specialist's program.

The

final section of the survey form contained this invitation and request:
You are invited to co1TJT1ent on any aspect of your experience
with the S. or Ed.S. program at the University of Northern Iowa.
Kindly include some of your opinions about the S. or Ed.S. experience as related to your subsequent professional responsibilities
and to any additional graduate study which you have completed or
contemplate.
A cover letter of three paragraphs emphas i zed that the objective in the survey was to secure a composite picture of the 93 graduates.

The middle paragraph included a specific reference to the

final section of the survey form:
The attached sheet contains questions concerning factors in
which we are especially interested. The final item is an open
one; feel free to offer any coIT1Tients you wish. In tabulating
we will not associate names of graduates with specific coITiTients.
With the last portion of the survey form the respondent had
great latitude to be commendatory or critical, generally or specifically, on any matter deemed relevant.

The survey form also served

as the response sheet; each respondent's name was clearly linked
with a given response sheet.

Thus the responder realized that the

investigator, at least, would know what person offered any particular
comment or reaction.

There was not anonymity.

How assured did each

respondent feel that his/her response would be merged with responses
of others of the total sample or of a sizeable subgroup, and not be
known to any UNI staff member other than the investigator?
reader may make a judgment concerning this.

The

It is against such a

65
backdrop that the information presented in this section is to be
considered.
Time required to complete the entire survey form was on the
order of 5 or 10 or 15 minutes .

The single sheet was printed front

and back, and the amount of writing involved was minimal.

Obviously

the final item -- the open-ended one -- could be omitted, answered
briefly, or discussed at some length.

Of the 93 members of the

sample, 88 responded to the final item.

The two most laconic were

of 8 words and 13 words; many respondents used 150 to 200 words.
The 5 persons who omitted the final item in the survey did not
seem to constitute any particular subset of the overall 93.
years of graduation were 1965, 1967, 1968, 1970, 1972.

Their

The major

fields represented were School Aministration (2), Student Personnel
Services (2), Educational Psychology.

Their employers were univer-

sities (2), area education agency, public school system, non-education
organization.

Two of the 5 had earned a subsequent degree, and a

third person anticipated one.

It i s possible that l or 2 of the 5

non-corrrnenters simply didn't notice the

11

0VER signal at the bottom
11

of the front side of the survey form, inadvertently missing the opportunity for conment in connection with the final survey item.
Categorization of the Free Responses
Sunmarization of the responses provided by the 88 (of 93) sample
members began with a listing of the discernible topics mentioned in
the entire set of survey sheets.

The number of topics mentioned per

survey sheet varied from l to 5.

The investigator subjectively grouped

distinctly similar conments, then formulated a representative wording

66

for the given N convnents.

It was an arbitra1~y decision as to which

comments were sufficiently similar to be merged.
After the separate topics mentioned on the 88 response sheets
had been listed, and groupings established as feasible, it was decided
to report the infonnation in the following manner.

The investigator

identified 107 individual responses which were relatively broad in
character; these are grouped and reported in Table 20a.

Similarly ,

47 of the individual responses seemed to be relatively specific;
these are presented in Table 20b.

Finally, the remaining responses

could be classified under three headings:

suggestions for improve-

ment, personal observations, doctoral connections.
are reported in Table 20c.
ual convnents.

These 58 responses

There were thus 212 (107+47+58) individ-

There is no overlap in the coverage of Table 20a,

Table 20b, and Table 20c.
Because the sample was relatively small, and subgroups were
decidedly small, it was not appropriate to report graduates' comments
by subgroups, e.g., with respect to major field of study for the
specialist's degree.

Furthermore, some of the responses touched upon

rather delicate matters and it seemed especially important to report
for the total sample instead of for subgroups.

It is understandably

of interest to know whether or not identifiable subgroups varied considerably in the kinds of convnents transmitted.

There was little ten-

dency for any given subset to differ substantially from other subsets
of the sample with respect to comments offered.

The basis for this

generalization will be illustrated subsequently by reporting details
beyond the information contained in the three related tables.

Tab l e 20a
Comments by the Graduates Concerning Any Aspect of Their
Experience with the S. or Ed.S. Program:
Broad Reactions

Comment (there was diversity in the actual wordings)
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Number of Graduates
Making the Comment
74

Broadly positive reactions:
Contributed to my professional development; 11 opened doors 11 • • • • • • • • • • • • • • • 26
The work was challenging or helpful or rewarding ........................ . 16
The course work was outstanding ......................................... . 14
I appreciated the individual attention or flexibility ................... . 6
I satisfied a personal objective ........................................ . 6
There was value in interacting with students and staff .................. . 2
I have recommended the program to others ................................ . 2
It made me more sure of myself .......................................... . 1
There were several great teachers and some good pushers ................. . 1

22

Broadly neutral reactions:
The program was genera 1ly good .......................................... . 9
The Ed.S. degree as such was not necessary for my work . . ................ . 3
The Ed.S. is a 11 no-man 1 s land 11 or has little practical worth ............ . 6
I hope that the degree will receive more recognition in the future ...... . 2
The doctorate is a more prestigious degree .............................. . 1
1
~ degree he 1ps ........................................................ .
Broadly negative reactions:
The Ed.S. program should be more demanding .............................. .
The Ed.S. program should be more flexible - fewer university restraints ..
The program seems to be weaker now than when I attended UNI ............. .

11

5
5
1
107

(These 107 comments were in addition to the 105 comments reported in Table 20b and
Table 20c.)

Tab l e 20b
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Comments by the Graduates Concerning Any Aspect of ThP.ir Experience
with the S. or Ed.S. Program: Specific Reactions

Comment (there was diversity in the actual wordings)

Number of Graduates
Making the Comment

Specific positive reactions:
Practicum or internship or clinical experience was a strength ............. .
Faculty advisor was helpful ............................................... .
Thesis experience was a strong point ...................................... .
Required hours outside the Department were beneficial ..................... .
Courses such as school law and school finance especially helpful ......... . .
Meeting educators in the field, by accompanying advisor, helped ........... .
Data processing course was a major help ................................... .
Seminar was particularly useful ........................................... .
Assisting in university instruction was valuable .......................... .
High quality work was expected ..................................... . ...... .
Final essay examination was excellent ................................... . . .

28

6
5
5
3

2
2
1
1
1
1
1

Specific positive-with-exceptions reactions:
University personnel were helpful except those in _______ .......... .
Instruction was excellent except in two courses ........................... .
Instruction was excellent or good except in one course .................... .
Some course work was of little value, but there were notable exceptions ... .

5

2
1
1
1

Specific negative reactions:
There was a substantial difficulty associated with the thesis ............. .
I was required to take courses which I had presumably gone beyond ......... .
Program was geared too much toward the smaller secondary schools .......... .
Fi nal oral examination needs to be redefined .............................. .
Final cormnon professional examination needs attention .................... . .
Too many instructors have the class members do the teaching ............... .
Most of the UNI courses were less beneficial than my own experience ....... .
Some instructors have a philosophy which is out of line with student goals.

14

7
1
1
1
1
1
1
1

4i

Table 20c
Comments by the Graduates Concerning Any Aspect of Their Experience
with the S. or Ed.S. Program: Suggestions for Improvement,
Personal Observations, Doctoral Connections

Comment (there was diversity in the actual wordings)
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Number of Graduates
Making the Comment

17

Suggestions for improvement:
There should be more emphasis on
Practicums, internships, clinical experience; make it more practical ... .
Educational Administration (for majors in other fields) ................ .
Sta tis ti cs and research ................................................ .
School law ............................................................. .
Written communication .................................................. .
General course in curriculum (for majors in other fields) .............. .
Persons in my major field should have prior actual experience ............. .
Stricter screening of students who enter this major field ................. .
Each degree level should involve formal research .......................... .
Student should receive credit for prior relevant job experience ........... .

5
3

2
1
1
1
1
1
1
1

4

Personal observations:
I would like to be on a university staff .................................. .
I prepared for a college staff position, but salary is better in the
secondary school ....................................................... .
The degree helped in changing employers, but not type of position ......... .
My degree program was completed over a rather long time period ............ .

1
1
1

1

Doctoral connections:
Generally useful in work toward doctorate (several specifically
mentioned the statistics-research-thesis aspect) ....................... . 13
All or most of the credits transferred toward a doctoral program .......... . 7
The Ed.S. final oral examination was an excellent preparation for the
doctoral final oral examination ........................................ . 3
The possibility of doctoral study was opened to me ........................ . 1
I wish my Ed.S. credits were instead the first portion of a doctoral
program ................................................................ . 1
If I could do it over, I would enter a doctoral program directly
after the master's program ............................................. . 1
It is difficult to apply the credits toward a Ph.D ....................... . 1
For persons working toward a doctoral thesis, the Ed.S. thesis is a
duplicative experience ................................................. . 1
I hope I can pursue doctoral work when I retire ........................... . 1
Family responsibilities precluded my entering a doctoral program .......... . 1
I wish I could have entered a doctoral program ............................ . 1
I would probably begin doctoral study if UNI offered it ................... . 1
UNI should have offered, or should introduce, a doctoral program in
education .............................................................. . 5

37
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Global Analysis of the Free Responses
In the analysis of the 212 identified discrete conments by
the graduates we first utilize the frequencies in the groupings
represented in the three tabled summaries, three groupings per table.
The nine grouping may be telescoped as follows.
Positive comments
Table 20a Broadly positive rections .......... 74
Table 20b Specific positive reactions ........ 28
Table 20c Doctoral connections ............... 24 (of 37) 126

Neutral comments
Table 20a Broadly neutral reactions .......... 22
Table 20b Specific positive-with-exceptions
reactions ......................... . 5
Table 20c Personal observations ...... , ...... . 4
Table 20c Doctoral connections .............. . 9 (of 37)

40

Negative conments
Table 20a Broadly negative reactions ......... 11
Table 20b Specific negative reactions ........ 14
Table 20c Suggestions for improvement ........ 17
Table 20c Doctoral connections ............... 4 (of 37)

46
212

Of the 172 (126+46) non-neutral comments, 73% were positive and 27%
negative.

It is difficult to peg this kind of dichotomy as favorable

or unfavorable.

There may have been some aspect of the survey which

tended to inflate (or deflate) the obtained picture of support.

The

investigator construes the evidence as a meaningful indication of overall legitimacy in the specialist's programs.
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Prominent Themes in the Free Responses
Besides noting the frequency of individual free responses of
positive, neutral, and negative mien, it is instructive to see what
themes emerged most frequently.

As reported in Table 20a, three

themes accounted for 56 of the 74 positive broad reactions:

the

specialist's experience facilitated professional development and
"opened doors," the experience was valuable, the course work was
outstanding.

Among the 22 neutral reactions there were 9 assertions

that the specialist's program was generally good, with certain weaknesses.

Two themes covered 10 of the 11 negative reactions:

the

specialist's program should be more demanding, and should be more
flexible.
Table 20b, like 20a, suIT111arizes reactions categorized as positive, neutral {positive-with-exceptions), or negative.

In 20b the

individual reactions concern relatively specific matters.

The thesis

experience was frequently cited -- 12 of the 47 responses, and had a
mixed evaluation -- 5 positive, 7 negative.
prominent, both positive:

Two other themes were

practicum or internship or clinical exper-

ience was a strength (N=6), faculty advisor was helpful (N=5).
Table 20c is a su1T1T1ary of the individual free comments which
did not fall under the rubrics of broad reactions and specific reactions, of an evaluative nature.
three categories.

The 53 comments were classifiable in

"Doctoral connections" were the most numerous (N=37)

of the three types of co11111ents .

Six commenters wanted UNI to intro-

duce a doctoral program in education.

Twenty-three cf the other 31

doctoral references were bunched among three points concerning the
specialist's experience:

generally useful in work toward doctorate,
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several citing statistics-research-thesis aspect (N=l3); favorable
transfer of credit toward a doctorate (N=7); final Qr~l examination
was excellent preparation for doctoral final oral examination (N=3).
It may be noted that the 7 favorable instances of transfer of credit
to a doctoral institution were partially offset by 2 unfavorable
instances (1 stated, 1 implied); the net was 5 satisfying instances
of transfer of credit to apply toward doctorate.
The other substantial category of co1T1T1ents represented in Table
20c is

11

Suggestions for improvement.

for 10 of the 17 responses.
emphasis on:

11

Three suggestions accounted

These were recommendations for increased

practicums, internships, clinical experience with

greater practicality (N=5); educational administration, for majors in
other fields (N=3); statistics and research (N=2).
Are there consistent threads running through related tables 20a,
20b, 20c? One difficulty in identifying recurring opinions is the
fact that more than half of the 212 discrete reactions were of a
rather general nature (the 107 which underlie Table 20a).

But it is

interesting to toy with a couple of somewhat specific themes, exploring
their possible relationships with general themes and other corrrnents.
The thesis, as already noted, seemed to have made an impression.

The

thesis experience was specifically referred to by 12 graduates, 5
positively and 7 negatively (20b).

Perhaps thesis was a consideration

in the viewpoints of some of the 16 individuals who found that the
specialist's work was challenging or helpful or rewarding (20a).

Per-

haps the thesis factor was involved in some of the 5 broadly negative
reactions to the effect that the Ed.S. program should be more demanding, or in the 5 expressions that the Ed.S. program should be more
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flexible -- fewer university constraints!
also have possible thesis ramifications:

Certain aspects of 20c
2 suggestions of more empha-

sis on statistics and research, l concerning written co111T1unication,
l on formal research, presumably some of the 13 indications that the
specialist's experience had been generally useful in work toward the
doctorate, and clearly the 1 observation that for persons working
toward the doctorate the Ed.S. thesis is duplicative.

It is a mixed

picture of pro and con reactions, some stated and others implied.

But

the thesis experience is not an amorphous element in the specialist's
program; it is a matter which merits continuing thoughtful attention
by staff members and students.
Another rather specific corrmon theme was the usef ul ness of laboratory-type activities.

Practicum or internship or clinical experience

was recalled favorably by 6 graduates (20b), and 5 graduates mentioned
other experiences with a strong action overtone.

As shown in 20c,

5 respondents urged an increase in laboratory work, including more
attention to practical aspects.

Laboratory-type work in the special-

ist's program was thus approved by an appreciable nu~ber of graduates ;
this ingredient was not singled out by any graduate as a basis for
negative reaction.

Furthermore, it is probable that some of the broad

reactions (20a) involved opinions about the worthwhileness of application-type courses.

There could have been both positive and negative

evaluations; if the proportions were equal, the number of positives
would have been considerably greater than the number of negatives.
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Absence of Marked Variations in Opinions Among Subsamp'les
We return to the assertion that there was little tendency for
various subsets of the sample to offer differing types of comments.
One approach is to note which individuals offered a given comment.
For example, there were 12 explicit references to thesis:
7 negative.

5 positive,

These 12 respondents may be partially described as follows.

Conment

S. or Ed. S. major

Employed by a

Doctoral degree?

Positive
Pas iti ve
Positive
Positive
Positive

Curriculum and Supervision
Curriculum and Supervision
School Adminstration
Business Education
Science Education

College
Joint county school sys.
Public school
Co1T1Tiunity College
Public School

Completed
Completed
Will not complete
Will not complete
Will not complete

Negative Curriculum and Instruction
Negative Curriculum and Instruction
Negative School Administration
Negative Educationa l Psychology
Negative Special Education
Negative Business Education
Negative Industrial Arts

University
University
Public school
Joint county school sys.
Joint county school sy.
Public school
College

Completed
Will not complete
will not complete
Will complete
Will not complete
Will not complete
Will not complete

This evidence suggests that positive (or negative) coJTJTients regarding thesis
were not uniquely associated with a certain subset (or certain subsets) of
sample members.
One other two-sided response theme will be noted, with analysis in
tenns of the specialist's major fields of the coJTJTienters.

11

Flexibility 11

in the specialist's programs was the basis of 10 coJTJTients -- 6 coJTJTiendations for its presence, 4 criticisms because it was not present to a
greater extent.

The tenn "flexibility" carried various meanings:

lee-

way in choosing courses, in selecting activities within courses, in
deciding on a thesis topic, etc.

Of the 12 persons who referred to

flexibility, 5 were majors in Curriculum and Instruction.
coJTJTiented positively, 3 negatively.

Two of the 5

Three of the 12 persons who referred
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to flexibility were majors in Student Personnel Services; 2 of the 3
offered positive co111T1ents, l a negative comment.

Thus within each of

the two major fields there were differing perceptions as to whether or
not the specialist's program was appropriately flexib l e.
The Free-Response Data, Overall
Upon invitation to co111T1ent as des i red concerning the specialist's
experience, 88 of the 93 graduates did so.

In the su111T1arizations of

these reactions, nine categories were employed:

positive, neutral, or

negative for broad reactions and for specific reactions; suggestions
for improvement; personal observations; doctoral connections.

Among

the 212 co111T1ents were 172 of an evaluative character; 73% were positive,
27% negative.

This was interpreted as substantial endorsement of the

quality of the specialist's arrangements.

Two of the most frequently

mentioned topics were thesis, and practicum--internship--clinical
experience.
ions:

On each of these two topics the responders had mixed opin-

on the thesis experience, some cited strengths and some cited

weaknesses; regarding application-type course, there were expressions
both of favorable presence and of insufficient inclusion.

Work done on

a thesis and work done in application-type courses involves actual
utilization and meaningful extension of learnings sterrming from regular
courses.

Apparently such grad uate work makes an impression on students.

Free-response data were reported for the entire sample, not for
subsamples, because of unreliability in data obtained from small subsamples and because of the desirability of preserving confidentiality
for given program areas.

However, illustrative finer analyses revealed

little heterogeneity among subsamples in general tone of reactions.

Sec tion 9
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SUMMARY
The 31 summary statements which follow are keyed to corresponding parts of the body of the report.

Thus the first five state-

ments, 1-1 through 1-5, derive from Section 1.
It did not seem feasible to develop a formal set of ''Conclusions."

At several junctures within the narrative the writer went

beyond the analyses of data to introduce interpretations which were
substantially judgmental.

The report stands as one basis for con-

sidering the nature and effectiveness of certain aspects of
specialist's-degree education at the University of Northern Iowa.
1-1
1-2
1-3
1-4
1-5

2-1

Sixth-year curricula were introduced in 1960; the first specialist's degree was awarded in 1961.
Curricular offerings have grown from three major fields, seven
emphases to the present ten major fields, nineteen emphases.
The number of specialist's graduates per year has ranged from
none to eleven, typically five or six.
The master's-degree base for specialist's work had been introduced in 1952; the first master's degree was awarded in 1953.
The typical number of master's-degree graduates per year has
been about 182. Since 1969 the annual output has stayed in
the 200s or 300s, with a high of 354 in 1971.

Of the 93 specialist's graduates, 63 had obtained at least one
prior degree at the University of Northern Iowa: 7 the bachelor's only, 31 the master's only, 25 both the bachelor's
and master's. Aside from UNI, these Iowa institutions were
the ones most frequently represented in the prior degrees:
bachelor's -- Iowa State University, University of Iowa,
Upper Iowa university; master's -- Iowa State University,
Drake University, University of Iowa.
2-2 The number of years between the attainment of the master's degree
and specialist's degree was typically five or six; the extremes
were zero and 24.
2-3 The typical bachelor's-to-master's interval was also five or six
years, and the range was zero to 33 years.
2-4 There was essentially no correlation for between-degrees time
intervals: mastet's-specialist's and bachelor's-master's.
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High school percentile rank was available in the records of only
35 members of the sample. Thus this relatively meaningful
index of academic achievement could not be reported for the
sample generally. For the 35 individuals the median was 78;
six individuals were lower than 50, eight were higher than 90.
Median undergraduate grade point average was 2.80. Extremes
were 1.59 and 3.82.
Master's degree scholastic averages ranged from 2.47 to 4.00,
with a median of 3.5. Six were below 3.00; 56 were between
3.35 and 3.94.
At the specialist's level the scholastic averages showed a median
of 3.65, a mean of 3.62, and standard deviation of .26.
Variation was from 3.00 (by l person ) to 4.00 (by 11 persons).
Miller Analogies Test raw scores had a median of 50, a mean of
52.4, a standard dev i ation of 17.2. The range was from 14
to 85. The raw score median of 50 for specialist's graduates
may be compared with a raw score median of 47 for UNI master's
graduates, and a raw score median of 45 for UNI beginning
graduate students.
On a Professional Education Test complet ed by 92 of the 93 specialists graduates, usually at the outset of graduate study
at UNI, the median percent i le ran k was 83 with respect to
UNI beginning graduate student norms. The corresponding
median for master's degree graduates in education was on the
order of 66. Seventy-five of the 92 specialist's graduates
had percentile ranks of 50 or higher.
Intercorrelation data contained few surprises. Grade point
index for specialist ' s course work correlated .46 with grade
point index for master's course work. Correlation between
the two tests, Miller Analogies and General Professional,
was .53.

4-1

Evidence portrayed i n Sections l - 3 of this report was obtained
from university reco r ds and publications. Sections 5 - 8
are mainly concerned with evidence obtained by means of a
1-sheet , mailed survey form which was returned by all 93
members of the sample.

5-1

There was strong correspondence between field of study for the
specialist' s degree and type of professiona1 position held
in 1976-77 (or 1977-78). An example: Of the 30 i nd i viduals
who had majored in Schoo l Administrati on, 19 followed the
study emphasis for Superintendent. Seventeen of the 19
provided facts about employment, and 13 were in positions
directly re l ated to the study emphasis.
Eighty-eight of the 93 graduates reported employment facts, 85
resided in the Uni t ed States -- 69 in Iowa, 5 in Illinois,
and 11 scattered among 9 other states. Fourteen of the 69
Iowa residen t s wer e employed at the University of Northern

5-2

Iowa.
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6-1

Fifty-six of the specialist's graduates had changed position or
advanced in rank after receiving the degree. The perceived
influence of the degree on such changes: 8 reported crucial,
42 indicated probably helped, 6 specified didn't help much.
The inquiry concerning change in position or rank elicited
co1T1Tients from 40 individuals -- 28 who had changed, 12 who
had not. Decidedly positive perceptions of the specialist's
experience were registered by 28 persons (21 of the 28, 7
of the 12); clearly negative evaluations were entered by 2
persons (l of the 28, 1 of the 12).

7-1

Twenty-seven of the specialist's graduates had subsequently completed another degree, usually Ph.D. or Ed.D; an additional
29 had earned post-specialist's graduate credit. Of the 61
who did not yet hold a terminal degree, 27 indicated an
intention to achieve one and 11 were uncertain.
Study toward a degree beyond the Ed.S. or S. was most frequently
done by individuals whose sixth-year major had been in Curriculum and Supervision and individuals whose terminal degree
major was Educational Administration.
Six of the 22 actual terminal degrees had been earned at Iowa
State University; 5 of the 27 anticipated terminal degrees
would be earned at the University of Iowa.
The average number of years between receipt of the specialist's
degree and terminal degree was 4.
Raw score means on the Miller Analogies Test were similar for
three subgroups of graduates with respect to a terminal
degree: had earned one (N=22), intended tc earn one (N=27),
uncertain or did not intend to earn one (N=44). On the Professional Education test the subgroup of 27 individuals who
intended to earn a subsequent degree had the lowest median
percentile rank.
Thirty-one of the 93 graduates were employed in higher education,
and 16 of the 31 had earned a doctor's degree. Among the
62 graduates who were not employed in higher education there
were 6 doctorates.

7-2

7-3

7-4
7-5

7-6

Upon invitation to conment in writing on any asp2ct of the specialist's experience, 88 of the 93 individuals provided a total
of 212 free responses. There was no uniqueness of responses
for any given subset of sample members. Forty of the 212
conments were classified as generally neutral; of the other
172 conments, 73% were positive and 27% negative.
8-2 Twenty-six of the 74 graduates who offered broad positive reactions referred to the contr i bution of the specialist's
experience to their professional development, "opening doors."
Six of the 28 graduates who transmitted specific positive
reactions cited practicum or internship or clinical experience. The other 24 positive reactions concerned a variety
of connections between specialist's study and doctoral study.
8-1
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8-3

Broad negative corrrnents emanated from 11 individuals; 5 of
these expressed the opinion that the Ed.S. program should
be more demanding, and 5 thought it should be more flexible .
Specific negative reactions came from 14 persons, 7 of whom
mentioned an aspect of the thesis project.
8-4 Surrrnarization of responses to theopel'H!nded item concluded, in
addition to a category of broad responses (N=l07) and a
category of specific responses (N=47), three topical categories
-- suggestions for improvement, personal observations, doctoral connections -- to which 58 corrrnents were assigned.
The comments concerning doctoral matters represented 37 of
the 58; 13 of the 37 were to the effect that the specialist's
experience, particularly the statistics-research portion,
was useful in work toward the doctorate. Seven of the 37
individuals mentioned that all or most of the sixth-year
credits were applicable in a doctoral program.
8-5 Two of the distinctly noticeable elements in the free-response
data were references to the thesis experience and to laboratory-type courses (practicum, internship, clinical experience).
Thesis was mentioned by 25 of the graduates; it was a mixed
evaluation, 18 positive and 7 negative. With respect to
laboratory-type courses, their favorable presence was mentioned by some graduates, whereas a need for more such courses
or even more practicality in the existing ones was identified by other graduates. Their references to the two elements ,
when merged, suggest a conclusion that graduates seem to be
conscious of prior educational components which involved
actual engag ement in the application of theoretical studies.

Section 10
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THE 1978 SAMPLE
Sections l through 9 of this report dealt primarily with the
93 individuals who had earned a specialist's degree by the end of
calendar year 1977.

The story is now extended and updated in Section

10, an account of calendar year 1978 with some cumulations for the
overall period 1961-1978.
During 1978 there were no additions or deletions in the general
framework of graduate education at the specialist's level:
titles, major fields and curricular emphases.

degree

A significant exten-

sion of the overa 11 graduate program at the University of Northern
Iowa occurred in 1978 with the introduction of a degree beyond the
specialist's -- Doctor of Industrial Technology.
master's degrees were awarded during 1978:
M.B.A., 6; M.M., 2.

A total of 258

M.A., 151; M.A.E., 99;

The cumulative number of master's degrees

awarded, 1953 through 197& is 4,812.
Summarizations and analyses which follow are concerned primarily with the 8 persons who graduated with the degree Specialist in
Education during calendar year 1978.
Degrees Prior to the Specialist's
Four of the 8 specialist's graduates had comp1eted high school
in Iowa.

The other 4 finished high school in Illinois, Minnesota,

Ohio, Pennsylvania.
Three of the 8 earned the bachelor's degree in Iowa -- Buena
Vista College, Iowa State University, University of Northern Iowa.
The 5 out-of-state institutions were in Minnesota -- Lea College and
St. Olaf College; Illinois -- Rockford College; Ohio
University; Pennsylvania -- Lock Haven State College.

Youngstown
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A master's degree had been earned by 6 of the 8 individuals:
4 at the University of Northern Iowa, l at Northern Illinois University, l at the University of Colorado.
Intervals between successive graduations are indicated below,
in years.
Master's to specialist's:

13, 9, 8, 4, 3, 3

Bachelor's to master's:

12, 11' 4, 3, 2, l

High school to bachelor's:

7,

4, 4, 4, 4, 4, 4, 3

High school to specialist's 29, 23, 22, 17, 10,
9, 9, 5

Median Mean
6
6-:=i
3½

5.5

4

4.3

13. 5

15. 5

The three means of time intervals between successive graduations may
be compared with the corresponding means for the basic sample of 93
individuals:

6.7--6.6; 5.5--5.3; 4.3--4.4.

Major Fields of Study, Placement of Thesis
Table 21 contains facts about the major fields of study for the
specialist's degree, whether or not a master's degree was earned, and
the juncture at which a thesis was done -- master's level or specialist's
level.

It may be noted that the two members of the 1978 sample who

did not complete a master's degree were the individuals whose specialist's major was Educational Psychology, emphasis in School Psychology.
That emphasis has come to involve a two-year, integrated program of
graduate study leading to the specialist's degree without midway acquisition of a master's degree.
Also reflected in Table 21 is the fact that most of the individuals who achieved a specialist's degree in the last few years had
not done a thesis at the master's level and therefore completed one
as part of their specialist's study.

Following is the picture for the

Table 21
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Major Fields of Specialist's Study, Degree Level
at Which A Thesis Was Completed

Major Field:

Emphasis

N

Had Earned a
Degree Level
Master's Degree? For Thesis

Educational Psychology:
School Psychology

2

No

Ed.S.

School Administration:
Superintendent

2

Yes

l at M.A.
2 AT Ed.S.

1
1

Yes
Yes

Ed.S.
Ed.S.

Special Education:
Administration

1

Yes

Ed.S.

Student Personnel Services:
Director of Guidance
Services

1

Yes

Ed.S.

8

6

Curriculum and Supervision:
Curriculum Coordinator
Secondary Consultant

· TOTAL

Yes

2 No

7 at Ed.S.

l at M.A.
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members of the basic sample of 93 specialist's graduates and the 1978
sample of 8 graduates.
Number Who Earned
Number Who Did A Thesis At
Sample N A Master's Degree Master's Level Specialist's Level
92

48

46

8

6

l

7

Combined l 01

98

49

53

Basic 93
1978

One member of the basic sample did two theses, one at each of the first
two graduate degree levels; she majored in Art for a Master of Arts
degree and in Educational Psychology:

School Psychology for a special-

ist in Education degree.

Insert No. 3 (Other Inserts are on page 15 and 17)
Statements in the catalogues of the University of Northern Iowa
concerning the nature of graduate theses are included among the
corrmon regulations and requirements in master's degree programs,
and are not repeated in sections dealing with specialist's degree
programs. Following are selected sentences lifted from two of the
paragraphs dealing with THESIS.
Because the thesis is considered to serve a functional need,
no attempt is made to limit the topics considered acceptable.
The thesis may take the form of studies, experiments, surveys,
compositions, creative work, and projects and may concern
itself with such matters as methodology, understanding children, and materials of instruction, or may delve rather deeply
into some aspect of a specialized academic field. Whatever
the nature of the subject, its development into an acceptable
thesis is considered to contribute to the growth of such
attributes as maturity of judgment, initiative, writing ability,
and organizing ability.
University of Northern Iowa
The Graduate Program
T979 - 1981 Bulletin, page 27
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Scholastic Characteristics; Comparisons With Basic Sample
A description of the 1978 sample with respect to scholastic factors is presented in Table 22.

This summarization for 8 graduates is

similar to that for the 93 graduates comprising the basic sample which
appears in Table 6, p. 30.
It is inappropriate to press the findings concerning the 1978
sample; it is of small size, there were gaps in the data, and some
estimates were employed.

Associated with these reasons for caution is

the fact that with the 1978 sample there are distinctly mixed data
in each of the test categories:

general scholastic aptitude -- GRE

Aptitude and Miller Analogies; professional education -- UP Field Test
and UNI General Professional.
Evidence at hand suggests that if the basic sample and the 1978
sample are merged to fonn a combined sample of 101 greduates, measures
of central tendency on the scholastic factors are about the same as
for the basic sample of 93 graduates.

Following are facts about the

separate distributions for the two samples, and for the combined distribution, of the ratings on each of three variables.
Variable

Basic Sample

1978 Sample

N Mean

N Mean

S.D.

Master's degree grade
point index
91 3.46
.32
Specialist's degree grade
point index
93 3.62
.26
Raw score on Miller
Analogies Test
93 52.4 17. 2

8

3.61

8 3.66

Combined
N Mean

S.D.

.30 99 3.47

.32

.20 101

.26

S.D.

3.62

8 46.5 21.6 101 51. 9 17. 7

Table 22
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Measures of Central Tendency and Variability of
Ratings on Six Scholastic Factors, 1978 Sample
{N=8)

Scholastic factor

N

Median

Mean

S.D.

Percentile rank in high school
graduating class

4

75

73

16.0

Undergraduate grade point index

6

2~90

2.85

.26

Master's Degree grade point index

8*

3.72

3.61

.30

Specialist's degree grade point index

8*

3.79

3.66

.20

Raw score on Miller Analogies Test

8**

Score on Professional Education Test
UP Field Test, scaled score
UNI General Professional,
UNI percentile rank

8

N= 6***
N=2

49.5

545
68

46.5

21.6

530

56.3

68

20.0

* For each of the two individuals who did not earn a master's degree,

the single overall graduate grade point index for 60+ semester hours
of course work was used as the master's degree index and as the
specialist's degree index.

** Five actual MAT raw scores, three estimated MAT raw scores. The
estimates were based on Graduate Record Examinations Aptitude Test
Verbal scaled scores of 310, 320, and 450. One of the five individJals· wtth·an actual MAT-s·c-0re had also taken GRE Aptitude; the Verbal
scaled score was 630.

*** One of the individuals included among the six in the UP Field Test
subgroup had also taken the UNI General Professional, with a UNI
percentile rank of 59.
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Present Professional Positions of the Graduates of 1978
Following is a listing of facts about employment during academic
year 1978-79 for the individuals who completed a given Ed.S. major/
emphasis.
Ed.S. major and emphasis

Employment during academic year 1978-79

Educational Psychology:
School Psychology

l as a school psychologist with an area
education agency in Iowa.
las a school psychologist with a
cooperative in Minnesota.

School Administration:
Superintendent

l as an assistant principal of a high
school in Iowa.
las superintendent of a corrmunity
school in Iowa.

Curriculum and Supervision:
Curriculum Coordinator las assistant principal, grades K-9, in
a corrrnunity school district in Iowa
Secondary Consultant:

l as teacher in alternative learning program in school district in Pennsylvania;
as residential consultant for a power
and light company.

Special Education:
Administration

l as supervisor of psychological services
with an area education agency in Iowa.

Student Personnel Services:
l as elementary counselor in a community
Director of Guidance
Services
school in Iowa.
Thus there is general compatability between specialist's degree curriculum and professional employment.

An interesting preparation-employ-

ment relationship emerges for the Ed.S. study emphasis of Secondary
Consultant; for one semester this graduate's employment was in education, and presently it is in business as a consultant.
There are intricacies in efforts to compare employment data with
other factors for the members of the 1978 sample.

For example, with

a set of graduates of a single calendar year it is of interest to note
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the time of graduation during the year:
December.

l in May, 5 in July, 2 in

But as many holders of graduate degrees can attest, official

graduation date is sometimes considerably later than the time of completion of practically all of the requirements for a graduate degree.
Other possible underlying considerations are recognized in the next
subsection.
Changes in Professional Position, Influence of Degree
These individuals had little opportunity to change position or
advance in rank after receiving the specialist's degree.

Of the eight

graduates, four reported that they had not changed positions; in
academic year 1978-79 they occupied the same posts as in 1977-78 (and
perhaps earlier).

Of these four who were continuing in the same pro-

fessional position, one commented on possible future professional
advancement; he was unsure.
The other four graduates were involved in full-time graduate
study during academic year 1977-78, thus employment in 1978-79 represented a change in position.

One of the four referred to her assign-

ment in 1978-79 as a first position.

All four of these graduates

indicated that the specialist's degree was helpful in obtaining the
1978-79 position:

two reported that the sixth-year degree was a

definite requirement; two indicated that although such a degree was
not a stated requirement, possession of it probably aided in attainment of the appointment.
The evidence signifies that for the 1978 sample the specialist's degree carries substantial weight with respect to professional
advancement -- potential or actual.
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Graduate Credit Subsequent to Specialist's Degree
Understandably, none of the eight 1978 graduates had by spring
of 1979 earned any graduate credit since receiving the specialist's
degree.
Following is a listing of responses concerning the possibility
of studying toward an additional graduate degree.
Ed.S. major and emphasis

An additional graduate degree!

Educational Psychology:
School Psychology

l

School Administration:
Superintendent

l
l
l

Yes, Ph.D. or Ed.D. Probably in School
Psychology. Maybe at University of
~g~~- Counseling Psychology. U. of Minn.
Yes. University of Iowa, unless UNI
initiates a doctoral program soon.
Yes. Waiting and wondering about an
Ed.D. program at UNI.

Curriculum and Supervision:
Curriculum Coordinator

1 Yes., Ed.D.

Secondary Consultant:

l

Special Education:
Administration

1 No.

Student Personnel Services:
Director of Guidance
Services

l

Curriculum.

University

of Nebraska.
Yes. Education. Columbia University
or Temple Uni.versity or University of
Pennsylvania.

No. Would like to see UNI begin a
doctoral program in Guidance Services.

Six of these eight recent specialist's graduates expected to earn another
(doctor's) degree, 1 transmitted a qualified No, and 1 an outright No.
The 1978 sample, in which 75% (6 of 8) indicated that they
intended to earn another degree, may be compared with the basic sample,
in which 53% (49 of 93) had earned or expected to earn an additional
degree (Table 14, page 52).

It might be conjectured that soon after

graduating from a specialist's program, some persons have a somewhat
inflated optimism about pursuing an additional degree.

Or it could

simply be a matter of sampling fluctuations associated with the small
number of specialist's graduates per year.
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Comments on An,t_Aspect of S. or Ed.S. Experience
All eight members of the 1978 sample offered free colTlllents upon
invitation to do so.
headings:

The following sulTlllarization is under two main

positive comments, and suggestions for improvement.

One

or more positive colTlllents were supplied by each of 6 graduates.
Similarly, one or more suggestions for improvement were transmitted by
each of 6 graduates.

Four individuals contributed to both the set of

positive comments and the suggestions for improvement.

Two graduates

had only positive colTlllents; two had only suggestions for improvement.
There was a total of ten positive colTlllents, three of which
related to the overall worthwhileness of the specialist's experience.
Course work was characterized favorably by four graduates, three in a
general way and one with particular reference to courses in school
finance and school laws.

Helpful faculty members were cited by two

graduates, one of whom colTlllented on the assistance received in completion of a thesis while some distance from the campus . The other positive colTlllent concerned the benefits derived from a graduate assistantship -- in experience, and financially.
There were nine suggestions for improvement.

Seven of these

centered on various aspects of curricula at the specialist's level:
Research component weak; need a full-year research seminar.
Clinical experience should include more attention to personality
evaluations.
The curriculum major should involve more attention to curriculum,
less to educational administration.
A practicum should be added to the curriculum major.
A comprehensive internship in curriculum and supervision
would provide job experience and improve marketability.
Special education: administration could be more related to
school psychology.
A course in school finance would be a useful addition to the program in special education: administration.
The other two ideas for improvement were that university library
officials could enhance the availability of materials by instituting
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a closed-stacks plan, and that some courses would benefit from the
presence in class of more students whose professional assignments are
in the larger public schools or private schools.
It is illuminating to attempt to look beyond the enumeration
represented in the above listing by main categories of positive comments and suggestions for improvement.

One such further look is sug-

gested by the free-response data for the main sample of 93 graduates
(Section 8 of this report).

There we noted the promi~ence of refer-

ences to application-type experiences:
clinical, and perhaps thesis.

practicum, internship,

Among the 1978 sample members there was

a similar tendency to identify so-called practical experiences areas
in co1T1Tienting.

Four of the 8 graduates recommended the introduction

of, or extension of, internship or practicum or clinical experience
or research seminar.

Two others noted the importance of the study

of school finance, perhaps regarded as a "practical" course.

Yet

another graduate mentioned thesis.
Responses obtained via an open-ended item on a survey form
sometimes reflect distinctly individual perspectives.
trated by the present data.

This is illus-

Two of the 8 graduates elected to compare

their master's degree experience with their specialist's-degree
experience (both degrees earned at UNI).

One of these graduates

perceived the master's experience as the better; the other graduate
considered the specialist's experience the stronger.
The Basic Sample and the 1978 Sample
This final section of the report has been in one sense an
addendum to the first nine sections which contained information concerning specialist's graduates of 1961-1977.

In the present section
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the 8 specialist's graduates of 1978 have been described.
At several points in this final section we have noted that data
for the 1978 sample seemed to be generally consistent with the information compiled for the basic sample.

It is to be recognized that the

1978 sample is small, and for these individuals it was a short interval between date of completing the specialist's degree and time when
this survey was conducted.

Noteworthy particularly with respect to the

1978 sample are three specific transitions in the UNI graduate program.
One of these shifts-in-process is to the use of the Graduate
Record Examinations Aptitude Test instead of the Miller Analogies Test,
and the UP Field Test in Education instead of the UNI General Professional Examination.

Another transition is to a two-year Ed.S. pro-

gram in Educational Psychology:
tion of a master's degree.

School Psychology without the comple-

A third shift is with reference to UNI's

overall graduate program -- from one in which the highest degree is
Specialist or Specialist in Education to one in which a doctoral degree
is available.

Already instituted (1978) is the degree Doctor of

Industrial Technology, and approaching a final official decision (summer of 1979) is a proposal for the degree Doctor of Education.
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APPENDIX A
SURVEY FORM, AND COVER LETTERS

93
degree

name
year

major

Indicate your professional position, or other major activity, during
ea ch of the academic years specified below.
Academic year

Position or Activity

Name and Address of Employer

Did you change positions, or advance in rank, after you received the degree
Specialist or the degree Specialist in Education (and before you received a
doctor's degree)? _ _ _ _ _ _ _ (Yes or No)
If your response to the above question was "Yes," please respond to the
following question.
What part did the s. or Ed.S. degree play in obtaining the new position or
the advancement in rank? (Check the one of the following responses which
best describes the situation.)
a ) The S. or Ed.S. degree was of little influence.
b) Although a master's degree would have fulfilled the requirement,
possession of the s. or Ed.S. degree probably contributed to my
getting the new position or advancement.
c) The s. or Ed.S. degree was a definite requirement for the new position
or advancement.
Comment if you wish:

Have you earned any graduate credit since receiving the
degree? _ _ _ _ _ _ (Yes or No)

s.

degree or Ed.S.

If your response to the above question was "Yes," please indicate how nru.ch
such credit (in semester hours or quarter hours), at what institution(s),
and in what field(s) of study. If you have earned another degree, please
indicate the title of the degree, date received, name of the granting
institution, and major field of study.

OVER

If you have not earned another degree since receiving the Specialist or
Specialist in Education, do you think you ~ill in the future? _ _ _ (Yes or No)
If your response to the above question ~as "Yes," please indicate the probable
granting institution, title of degree, and major field of study.

You are invited to connnent on any aspect of your experience ~ith the
or Ed.S. program at the University of Northern I~a. Kindly include some
of your opinions about the s. or Ed.S. experience as related to your
subsequent professional responsibilities and to any additional graduate
study ~hich you have completed or contemplate.

s.

Your assistance is greatly appreciated.
Kindly return this completed sheet, in the addressed envelope provided,
to the Office of the Graduate College, University of Northern I~a, Cedar
Falls, I~a 50613.

December 1, 1976
(reverse side of a 2-page survey form)
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U N I V E R S I T Y O F N O R T H E R N I O WA · Ced

Falls, Iowa so61 J

Graduate College
Office of the Dean
AREA 319 273-2748

Decemb er

,

1976

We are assembling some facts concerning our curricula which lead to the
degree Specialist or the degree Specialist in Education. Thus far 89
individuals, including yourself, have been awarded one of these degrees -- the
most advanced degrees presently offered by the University of Northern Iowa.
It is our desire to secure a composite picture of the professional activities
of your group. The sunmarization will not report the activities of named
individuals.
The attached sheet contains questions concerning factors in which we are
especially interested. The final item is an open one; feel free to offer any
comments you wish. In tabulating we will not associate names of graduates
with specific comments.
You and the other 88 graduates of UNI s most advanced graduate programs
have contributed greatly to the development of our Graduate College. We
thank you for that and for your assistance in this survey, and wish you well.
1

Sincerel y yours ,

Gordon J. Rhum
Coordinator of Evaluation
GJR; th

n 1r!_Ll1
J

-'__J
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U N I V E R S I T Y O F N O R T H E R N I O WA · Cedar Falls, Iowa so613
Graduate College
Office of the Dean
AREA 319 273-2748

January

27, 1978

Several months ago we canmunicated with all of the individuals
who had been awarded the Specialist degree or the Specialist in Education
degree at the University ot Northern Iowa. There was a ~ response.
At that previous Juncture a total or 89 persons had earned the
highest degree which the University of Northern Iowa now offers. Since
that time tour individuals., including yourself., have been awarded such
a degree.
We would like to add you to the group tor which th~ summarizations
are now being made. Enclosed is a copy ot the coamon letter which was
used· in getting in touch w1 th each ot the preT.l.ous graduates. Also
enclosed is a copy of a torm which can be used in turnisbing .int'ormation
about your professional position., possible plana tor additional
graduate study, and reactions to the graduate program which you
ccnpleted at UNI.
Thank you very much for enabling us to include in this survey
alls. and Ed.S. graduates through calendar year 1977.

Sincerely yours,
Gordon J. Rhum
Professor ot Education

97
INFORMATION CONCERNING A LIST OF NAMES OF SPECIALIST'S
GRADUATES, WITH PROFESSIONAL POSITIONS AND ADDRESSES

A list ing has been prepared, showing or each of the 101
specialist's graduates
Name
Title of the degree earned (S. or Ed.S.)
Year in which the degree was earned
Major field of study for the degree
*Current professional position
*Current employer, and address
Portion of the population of
101 specialist's graduates
Graduates through 1976 (N
Graduates during 1977 (N
Graduates during 1978 (N

=
=

=

*

89)
4)
8)

Academic year for which facts about
position and employer were current
1976-77
1977-78
1978-79

Copies of the listing are in the following offices at the University of Northern Iowa:
Graduate College
College of Education
College of Natural Sciences
College of Business and Behavioral Sciences
Alumni Office
Placement and Career Services
Department of Curriculum and Instruction
Department of Educational Psychology and Foundations
Department of School Administration and Personnel Services
Department of Special Education
Department of Industrial Technology
Department of Business Education and Office Administration
Available in some instances is infonnation in addition to that
which appears in the listing. A few of the graduates provided
alrreviated entries on the survey fonn -- the basis fer the compilation.

APPENDIX B
INFORMATION CONCERNING A LIST OF NAMES OF SPECIALIST'S
GRADUATES, WITH PROFESSIONAL POSITIONS AND ADDRESSES

~

DEGREE

NAME

YEAR

PRESENT POOITION

MAJOR

NAME & ADDRESS OF EMPLOYER

OR ACTIVIl'Y

14.

Ann Mary Dunbar

15 .

Richard Eichacker

16 .

Floyd L. Ell.son

'

Ed ,S,

1967

Student Personne l Services:
Guidance and Counseling

Assoc . Professor

Ed,S ,

1968

Student Personnel Services:
Secondary Guidance and
Counseling

Company Counse lor
Counselor

Ed,S,

1967

School Administration:
Superintendent

Work Study Teacher
(in Vinton)

J oint Co System, Area 1.0

.,

.

.

.

Universit y of N,;rther n Iowa
Cedar Falls, Iowa
Northwestern Bel l Telephone Co.
Private Practi ce si nce 1. Nov. •76

17 .

Karl M. Engleka

s.

1971

Science E~ tion

Science Teacher

Titusvi lle Area Schools

18.

Dorothy K. Engstr om

Ed,S.

1975

Curriculum and Supervision:
Elementary Consultant

Classr oom Consultant

AEA 7

19.

Dale H. Feazell

Ed.S.

1970

School Administration:
Superintendent

Private Business

20.

Ma r jorie B. Fish

Ed,S.

1965

Student Personnel Services:
Guidance and Counseling

Counselor

West High School
Water loo Comm. Schools

21.

Donald A, Fleming

Ed , S,

1965

Student Personnel Services:
Guidance and Counseling

Acting Dean-Campus Dir.

Mar s halltown Comm. College

22.

Jan Ness Flickinger

Ed,S ,

1967

Student Personnel Services:
College S1u dent Personnel
Services

Advisor, Asst . Professor
College of Ed .

Western Illinois University

Ed,S ,

1976

Curriculum and Supervi sion:
Curriculum Consultant

Coordinator of Special
Education on Extension

University of Northern Iowa
Cedar Falls 1 Iowa

Ed.S,

1968

School Administration:
Superintendent

Jr, High Principal

I owa Falls Connn. Schools
I owa Falls, Iowa

Ed.S.

1974

Student Personnel Services:
College Student Personnel
Services

Counsel.or

Vinton Conmruni t y Schools
Vint on, I owa

Ed.S.

1971.

Curriculum a nd Supervisi on:
Secondary Consul tant

Dir, of Sec. Educ •

Nor th Platte Public School
North Platt e , Nebraska

'

-..,,

23 .

Sarah J . Frudden

' jl'c♦,o'.~ ?.f.
:..': ... :;

~- .
..
•• I;,

24.
25.

Vernon W. f ard
Arnold H. Gaumni tz

~·~

~';

.

26 .

Lloyd V, Gayman

,:

~

"·

.

,.

.,~j,.!-·t.. -;._"

1'
,

.l!

':

.

t

►

•

....:<

.'Ii'<,

~

"' .

'·

NAME

DEGREE

YEAR

PRESENT POOITION

MAJOR

NAME & ADDRESS OF EMPLOYER

OR ACTIVITY
1.

James Albrecht

Ed.S .

1964

School Administration:
Secondary Principalship

Principal (&Professor)

Univers ity r,f Norther n Iowa
Cedar Falls , Iowa 50613

2.

!t,ary K. Aldridge

Ed.S.

1971

Curriculum and Supervision:
Elementary Consultant

Coordinator Prof. Semester
Asst. Prof. of Educ.

Dept. of Curr. & Instr.
University of Northern Iowa

Ed.S.

1966

School Administration:
Superintendent

Admini strator

Arrowhea d Area Education Agency (AF.A#5)
Fort Dodge, I owa 50501

Ed.S.

1972

School Administration:
Superintendent

Superintendent

Boyden- Hull
Hull, Iowa

5. Rebecca Barrionuevo

Ed.S.

1974

Student Personnel Services:
Student, u. of I . , Ph.D .
Counselor Ed. Program
Secondary Guidance and Counseling

6.

Ed.S.

1971

Student Personnel Services:
Director of Guidance Services

Asst. Professor

Dept. of Educ. Psyc. & Fdns.
Universi t y of Northern Iowa

7. James E. Bodensteiner

Ed.S.

1976

Student Personnel Services:
College Student Personnel
Services

Socia l Studies

Waterloo Comm. Schools

8 . Marvin J. Brandt

Ed.S .

1967

School Administration:
Elementary Principalship

Principal ~1th full
adminis t rative responsibil ities to the Board for t he
s chool.

Concordia Lut heran School
2000 w. Glen
Pe oria, I ll . 61614

9. Harold L. Budensi ek

Ed.S.

1970

Curriculum and Supervision:
Elementary Consultant

Dir ector, Ed. Services

Area Education Agency
Cedar Falls, I owa

Ed.S.

1967

Curriculum and Supervision:
Elementary Consultant

Graduate Faculty

Centro Escolar University
Far Eastern University
Univer sit y of the East, Manila

Ed.S.

1965

School Administration:
Superintendent

Area School Superintendent

Eastern Iowa Co11D11Unity College District
3546 Brady Street, Davenport, Iowa

Ed.S.

1964

School Administration:
Superintendency

H.S . Couns elor

Charl es City, Iowa

Ed.S.

1971f

School Administration:
Elementary Principal

Officer, Personnel
Director

Guadalupe, CA

3. Donald D. Ambroson

4. Craig L. Anderson

.~

Jackson Baty

10. Romeo Carleta
... "'

11. Gerald D. Clellllllensen
12. Dave~ J . Cook

13.

'l'hO!'laS

v.

Daigle

I

~~'

,...
'"-"-r.

.

93434

.,
DF.GREE

NAME

..

~

14.

.,

'Ii .•/

l

15 .

Richard Eichacker

16 .

Floyd L. Ellson

✓

.

"'"1-·--,.:·.1:

Ann Mary Dunbar

.

;

Ed .S,

1967

Student Personne l Services:
Guidance and Counseling

Ed,S.

1968

Student Personnel Services:
Secondary Guidance and
Counse ling

Ed.S,

1967

Karl

18.

Dorothy K. Engstrom

19.

Dale H. Feazell

M.

Engleka

s.
:

NAME & ADDRESS OF EMPLOYER

University uf ?-1,;rther n Iowa
Cedar Falls , Iowa

Company Counse lor
Counselor

Northwestern Bel l Telephone Co.
Private Practi ce s i nce 1 Nov. 1 76

School Administration:
Superintendent

Work Study Teacher
(in Vinton)

J oint Co System, Area 10

1971

Science Ecuation

Science Teacher

Titusvi lle Area Schools

Ed,S,

1975

Curriculum and Supervision:
Elementary Consultant

Classroom Consultant

AEA 7

Ed,S,

1970

School Administration:
Superintendent

Private Business

Ed,S,

1965

Student Personnel Services:
Guidance and Couns eling

Counselor

West Hi gh School
Water loo Comm. Schools

Ed,S,

1965

Student Personnel Services:
Guidance and Counseling

Acti ng Dean-Campus Dir.

Mar shall town Comm. College

Ed,S,

1967

Student Personnel Services:
College S-tu dent Personnel
Services

Advisor, Asst. Professor
College of Ed.

Western Illinois University

Ed,S ,

1976

Curriculum and Supervision:
Curriculum Consultant

Coordinat or of Special
Education on Extension

University of Northern Iowa
Cedar Falls , Iowa

Ed,S,

1968

School Administration:
Superintendent

Jr. High Principal

I owa Falls COimn. Schools
I owa Falls, Iowa

Ed,S ,

1974

Student Pers onnel Services :
College Student Personnel
Services

Counselor

Vinton Conmruni t y Schools
Vint on, I owa

.

'
!

PRF.SENT
ION
OR ACTIVI . .-

Assoc . Profess or

~

17 .

...

MAJOR

YEAR

.

.,,

;

20.

Ma r jorie B, Fish

21.

Donald A. Fleming

22.

Jan Ness Flickinger

~

.

.,

,..... .... ,.(

23 .

Sarah J . Frudden

f~·:~
~,c~

•

t~

p

~11,),·_;~:

24 .

Vernon W. f ard

J•!.•'·l¼~
>. i .. ~
~

t;~_f

~:-~-.;
i: . • M'

1_

25 .

Lloyd V. Gayman

.

'Joi

:-l~ "';

Arnold H. Gaumni tz

~

,_,..',

26 .

~

.

'•

..✓

t-,"'!'

Ed . S .

Curriculum and Supervision:
Secondary Consul tant

1971

~

""

..

•

"" _,
Dir, of Sec. Educ.

Nor th Plat te Public School
North Platt e , Nebraska

.
<

,. I -~

...

~

.

,,

.,,.

.

..,
,:·

C

.._
NAME

DEGREE

MAJOR

YEAR

PRESENT POSITION

NAME & ADDRESS OF EMPLOYER

OR ACTIV.i:
~,

27.

J ean Letch Gould

Ed.S.

1969

Curriculum and Supervision:
Elementary Consultant

Coordinat or , Project
G.I .F.T .S .

28.

Jagdish C. Goyal

Ed.S.

1961

School Adlll1n1stration:
Secondary Princi palship

Reader (Associate Prof. )
in Education

Nat ional Council or Educational Research
and Trai ning, Ne;i Delhi , India 110016

29 .

Thomas Grai ka

s.

1971

Sci ence Edu cation

Science Chairman

School District 102
LaGrange, Illinois

30.

James R. Gran

Ed.S.

1963

School Administration:
Superint endency

Supper Club Owner Operator

Self Empl.oyed
Maquoketa, I owa

31.

Ramon H. Green

Ed,S .

1967

School Administration:
Superintendency

Superintendent of Schools

Starmont Ccmnunity
St ra-wberry Ft., I owa

32 .

Richard L. Hansen

Ed.S.

1971

School Admi.nistration:
Superintendent

Administrator

Keystone Area Education Agency ( AEA 1)
Elkader , I O\la 52o43

33. J a ck J . Hsnson

Ed,S.

1973

Curriculum and Supervision:
Curriculum Coordinator

Elementary Principal

Waterl oo Community Schools

34 . J eanne McLain Harms

Ed.S.

1967

Curriculum and Supervision:

Associate Professor

Elementary

Universi ty of Northern Iowa
Cedar Falls , I O\la

35.

Virginia Hash

Ed.S.

1967

Associate Profess or
Student Personnel Services:
Secondary Guidance and Counseling

University of Northern Iowa
Cedar Falls, I owa

36 .

Harriet M. Healy

Ed.S.

1976

Curriculum and Supervision:
Curriculum Consultant

I nstructor

37 .

Wilbur R. Hebbeln

Ed.S.

1972

Curriculum and Supervision:
Curriculum Coordinator

Teacher 7t h grade
mat hemati cs

Waterloo Community School.s
1516 Washington St.
Wa terloo, Io-wa 50702

38 .

LeRoy Leidal

Ed.S,

1976

School Administration:
Secondary Principal

H.S. Principal

Clarence -Lowden High School, I O\la

39 .

Ram Math Mago

Ed.S,

1964

Student Personnel Services :
School Guidance and Counseling

Counselor

HFX Co. Mun . School Board
Box 90, Armdale
N. s ., Ca nada

Grinnell-Newbur;. Ccm1mmi ty Sch

.

C & I (Divisi on Sp . ED.)

•

j"

NAME

DEGREE

YEAR

MAJOR

PRF.SENT POSrrION

NAME & ADDRESS OF EMPLOYER

OR ICTI'V1T'f
\i"

.,.

Ed.S.

1972

Reading Clinician

Readi ng Teach,

August John Martin

Ed.S.

1968

Curriculum and Supervision:
Elementary Consultant

Director, Curriculum
Division

42.

Ray D. McCollum

Ed.S.

1976

Educational Psychology:
School Psychology

School Psychologist

AEA 9, 2604 W. Locust, Davenport , I owa

43.

Henry M. Milander

Ed.S.

1965

Curriculum and Supervision:
Secondary Consultant

College President

Olympic College
Bremerton, Washington

44.

David E. Mitchell

Ed.S .

1973

School Admt.nistration:
Secondary Principal

Science Teacher

Mason City Community Schools
120 E. State

45.

J ames R. Moneypenny

Ed.S • .

1976

Director, Student Services

ottumwa Height s College
ottumwa, I owa

46.

J erry W. Nelson

Ed.S.

1964

Student Personnel Services:
College Student Personnel
Services
Student Personnel Services:
School Guidance and Counseling

Director, Human Services
Program

Allee Lloyd Col lege
Pippa Passes, KY 41844

47 .

George R. Newlin

Ed.S.

1974

School Admt.nistration:
Secondary Principal

Assoc . Principal

Glenbrook North High School
Northbrook, I l linois

48.

Lyle R. Niemeyer

Ed.S.

1974

Business Education

Business I nstructor
Campus Treasurer, Dept Head

I owa Va lley Com. Col. District
Marshalltown Com. Col ., 3700 S. Center St,
Marshalltown, Iowa

49 .

James E. O'Bannon

Ed.S.

1973

Industrial Arts

Associ ate Professor

Ca lifornia State University
Chico, California

50. J can H. Ogden

Ed.S.

1972

Educational Psychology:
School Psychology

School Psychol ogist

AEA 7, Cedar Falls , Iowa

51.

Richard R. Olmsted

Ed.S.

1963

Curriculum and Supervision:
Curriculum Coordinator

Associate Professor of
Philosophy & Education

Rhode Island College
Providence, RI 029o8

52.

Paul B. Olson

Ed.S.

1975

Business Education

Distributive Education
Teacher-Coordinator-Advisor

Mason City Community School District
Mason City, Iowa 5o401

53 .

J oel C. Ortega

Ed.S.

1975

Special Education:
Admt.nistration

Doctoral Student

Kent State Univers ity
Kent , Ohio 44240

40 .

Daniel C. l•'.anning

41 .

...

Bettendor f Midn1.e School
Bett endorf, I m-,,'\

.f
~

,;.

Department of ?i1blic I nstruction,
Des Moines

NAME

DEGREE

YEAR

MAJOR

PRESENT POSITION

NAME & .J..;DBESS OF EMPLOYER

OR ACTD- ""'Y

ldred D, Pierce

54.

Ed,S .

1.968

Curricul um and Super vision:
Elementary Consul.tant

Retired

55,

Paul. J , Porter

Ed , S.

1967

Student Personnel Services:
Secondary Guidance and
Counseling

Educational Psychology

Universi ty of 1, ,r,;uern I owa
Cedar Falls , ICNa

56,

Dal.eanne Potter

Ed.S.

1.972

Educational. Psychology:
School Psychology

School Psychol ogist

AEA 1.1.

57,

Puran Ra jpa l.

Ed,S,

1.964

School Administration:
Secondary Principal.ship

Resear ch Specialist

Fai rfax County Public Schools

58,

Wal.I.ace F. Reidel.

Ed ,S ,

1976

School Administration:
Secondary Principal.

Ass oci ate Principal

Red Oak COIIDII, Schools
Red Oak, I owa

59 ,

Henrietta J ane Reppas

Ed,S ,

1972

School Psychology

60.

Hel.en J. Ristau

Ed, S,

1.969

Curricul.um and Supervision:
Elementary Consultant

Unit B Leader and
Inst ructor

Mas on City Community School Distr ict

61. .

Wal.ter A , Rixen

Ed,S,

1966

School. Administration:
Superintendency

Princi pa l, Sr, High

Grinnell.-Newburg
B269, Grinnell, I owa 50112

62 .

AU.en H, Rodemeyer

Ed .S.

1971

I ndust rial Arts

Ass oc . Professor of
Industrial. Arts

William Penn College

6 3.

Julia J, RozendaU

Ed .S,

1.967

Student Pers onnel Services:
Elementary Guidance & Counseling

Assis tant Professor

Uni versity of Northern Iowa
Cedar Falls, Iowa

64,

:....

Ed,S,

1966

Curriculum and Supervision:
Secondary Consultant

Professor of Education
& Psychology

I O\la Central Community College
Fort Dodge, Iowa

65 ,

Phyl.lls E, Schmidt

Ed.S.

1976

Reading Clinician

Reading Consultant

Wartburg College
Waverly, Iowa

66 .

J oan E . Schreiber

Ed,S.

1963

Curriculum and Supervision:
Curriculum Coordinator

Profess or, Social
Science Ed,

Ball State University
Muncie, I ndiana

67.

Ma r garet E. Rouse Shontz

Ed,S,

1.970

Business Education

Homemaker

Prem Nath Sahai

&

Mother

NAME

DEGREE

YEAR

Ed.S.

1973

MAJOR

~

N.t.:.iE & AD;.,REss OF EMPLOYER

m;

....t. -..

68.

A. J. Sinek

·"'

~

'.

School .Administration:
Superintendent

Superintem.. ~t
School Psycb.ologist

69.

J ames Ed. Smith

Ed .S.

1971

Educational Psychology:
School Psychology

70.

Kenneth M. Smith

Ed.S.

1971

Student Personnel Services:
College Student Personnel
Services

J

Pomeroy C
Pomeroy, I m.

" '(. l

, 575

P.EA 11

~

9·~

Director of Counseling

Des Moines Are
-:n. College
2oo6 Ankeny Blvd. , t\Ilkeny, IA 50l)26

... ,_.

71.

Myron Wm. Stearns

Ed,S,

1969

Student Personnel Services:
Secondary Guidance & Counseling

~oordinat0r Counseling,
Pupil Services

Meredith Junior "gh, Des Moi.nes
I ndependent Co::r. :ni t y School District

72 .

Otelia K. Stensrud

Ed,S .

1976

Student Personnel Services:
College Student Personnel
Services

Assist. to PACE Project
Director, DPI-#309 funds

University of Nm ~ern Iowa, (S-v1, dept)
Cedar Falls , I owa

73 • David P. Stetson

Ed,S.

1972

School Administration:
Superintendent

Elenentary Principal
J,W. Riley School

School Dist rict 1/-21
Arlington Hei ghts, Illinois

74.

Marlene Strathe

Ed.S.

1973

Educational Psychology:
Evaluation

As st. Professor: Ed. Psych
and Foondations

Universi ty of Northern I owa
Cedar Fal ls , Iowa

75.

Clair R. Swan

Ed.S.

1966

Curriculum and Supervision:
Curriculum Coordinator

Superintendent

Rockwell-Swaledale Comm. School Dist.
Rockwell, Iowa

76.

Fern Aileen Talent Swanson

Ed.S.

1971

Business Education

Teacher, Business
Education

Greenfield High School
Greenfield, Iowa 50849

Ed.S.

1963

School Administration:
Superintendency

Retired (Living at
Ventura, Iowa)

77. Verle J. Tatum
78 .

Bever~ A. Tayl or

Ed.S .

1968

Curricul um and Supervisi on:
Elementary Consultant

As st. Proftessor of
Educational Psychology

University of Northern Iowa
Cedar Falls , Iowa

79 .

Richard E. Taylor

Ed.S.

1971

School Administration:

Principal, H,S.

Iowa City COl!llll, School Distri ct
1040 Williams St,, Iowa City, IA 52240

Principal, K-6
A-V Director

North Winn. Connn. School, R-3
Del:orah, Iowa

Superin.tendent

Bo. Melvin Thurston

Ed,S,

1969

School Administration:
Superintendent

NAME

DEGREE

YEAR

MAJOR

PRESENT POSITION
OR /CTTYI'fi

NAME & ADDRESS OF EMPLOYER

81.

Thomas E. T-.mi t

Ed. S.

1976

Speci al Education:
Administrat ion

Assistant. Director of
Special Ed,.cat.ion,, "'"

AEA 4, 102 '>. lal.n Ave.
Sioux Cent er, '....owa 51250

82.

Kama l D. Verma

Ed . S.

1968

School Administration a nd
Supervi sion: Secondary
Principal.ship

Assistant Professor ·of
English
,

Universi ty of Pitt sburgh

83 . Verla J. Wachsman

Ed. S.

1973

Student Pers onnel Services:
College Student Personnel
Services

not working-by choice

84.

James W. Wa l ling

Ed . S.

1973

School Administration:
Super intendent

Superintendent

Grano Valley Schools
Kellerton, Iowa

85 .

Jack L. Wie lenga

Ed . S.

1972

Student Pers onnel Services:
College St udent Personnel
Services

Director of Admissions

University of Northern I owa
Cedar Falls, Iow

86 . Darwin A. Winke

Ed. S.

1973

School Adminis t rati on:
Superintendent

Superintendent

Gladbrook, I owa

87. Joseph Wolvek

Ed.S.

1966

Cuxriculum and Supervision:
Curriculum Coordinator

Systems Consultant
P.R.E . Division

Iowa State Department Public Instruction

88.

Ed .S.

1963

Curriculum a nd Supervision:
Elementary Consultant

Educational Consultant
lJ)

Joint County System of Black HawkBuchanan Counties

School Administration:
Elementary Principal.ship

Director of Elementary
Programs

Waterloo Community School District
Waterloo, Iowa

89 .

Mildred F . Wood
Robert G. Wrider

Ed .S .

1964

NOJIE

DEGREE

YEAR

MAJ OR

PRESENT Pa5ITION
OR ACTIVITY

NAME AND ADDRESS OF EMPLOYER

()Q.

!lark V. r:unni nn;bnm

F.d . S .

1.077

Srlucntional Ps:{c110lo<c:r:
School Psycholoi_"J'

Sc11o"' Psyr•n0l,:-r,1.at

Area Educa t i,:,n t\p .. ncy 7, Ci>d<1r Falls ,
i:owa

91 .

Ro~er S . Ni ch ols

Ed . S .

1977

Student Per sonnel Servi ces:
Sec onrl.1ry Guidance and Counseling

Guidance Director

Ea st High, Sioux ~1 t:-' Community
Schools, Iowa

92 .

M. Carol Sensor

Ed . S .

1977

Educati onal Psychology:
School Psychology

School Psychologist

Area Educati on Agency 9, 2604 W.
Locust, Davenport, 10\n

93.

Denni s L. Wehner

Ed . S .

1977

School Administration:
Superintend ent

Jr. ITigh Principal

Red C'ak Commvnity Schools, Red Oak,
Iowa

(For the specialist 's graduates numbered 90 through 93, named above, the fact s concerning positi on and employer
refer specificall y to academic year 1977-78 . )
94.

R'Delle M. Anderson

Ed.S .

1978

Ed ucational Psychology:
School Psychology

School Psychologist

River Bend Cooperative, Ne~ Ulm,
Minnesota 56073

95.

•o.arbara N. Cor son

Ed . S.

1978

School Admi nistrati on:
Superintendent

Assi st.'lnt Principal,
Senior High School

West High School, h.terloo Cornmuni ty
Schools, Waterloo, I~a

96 .

Stephen D. Gl.Ass

Ed . S .

1978

Curri culum and Sur.rvi sion:
Secondary Cons ul tant

Residential Consultant

Pennsylvania P~er & Light Company,
18o1 Brookwood St ree t, ITarrisburr,, P9..

97.

Joseph Hrecz

Ed . S .

1978

School Administr ation:
Superintendent

Superintendent

CLay Central Cormruni ty Sch00l,
Royal, Iowa 51~57

98.

Arnol d E . Lang

Ed.S .

1978

Special Education: Administration

Supervi s or of
Ps:rchologicJCtl Services

AF.A #1, Elkad"!i:-, Iow9.

99 .

Ann L. Neunnnn

Ed . S .

1978

Educational Psychology:
School :?syc1:tri10r.-_-.·

Schr,ol Psycholofdst

AB A 5, 1.2 35 5th Av"! . South,
For t Dode;e, I o'-':-t ~0501

100 .

IA.uren R. Simons on

Ed.S.

1978

St1:dent P<"r,:i onnel Services : Director
of Gui dance Se:r·vi ces

:C: lemcnt,qry Couns elor
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